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Information on the ERIC System

ERIC

ERIC is a decentralized, national information system which acquireu,
abstracts, indexer, stores, retriev:s, analyzes, and disseminates signif-
jcant and timely educational information. ERIC's full name is the Educa-
tional Resources Information Center, and it is funded through the Bureau
of Research, USOE. ERIC was founded to reduce limitations in the identi-
fication, transfer, and use of educational information. 1In short, the
major goal of ERIC is to enable school administrators, teachers, research-
ers, information specialists, professional organizations, graduate and
undergraduate students, and the general public to keep up-to-date on re-
search and research-related knowledge in education. ERIC accomplishes
this through strengthening existing educational information services and
providing additional ones.

ERIC/CRIER

The ERIC Clearinghouse on Retrieval of Information and Evaluation on
Reading (ERIC/CRIER) is one of the 20 clearinghouses in the ERIC system.
ERIC/CRIER is located at Indiama University and isa joint project of the
International Reading Association and the University in cooperation with
USOE. Each of the clearinghouses in the ERIC system operates within a
specific area of education defined in its''scope” note. ERIC/CRIER's do-
main of operation includes:. : :

...research reports, materials and information related to all
aspects of reading behavior with emphasis on the physiology,
psychology, sociology, and teaching  of reading. Included are
reports on the development and evaluation of instructional ma-
terials, curricula, tests and measurements, preparation of read-
ing teachers and specialists, and methodology at all levels;
the role of libraries and other:agencies. in fostering and guid-
ing reading; and diagnostic and remedial services in school and
clinic settings. o : : e



Introduction

A substantial body of literature and some research have accumulated
in the relatively short history of secondary reading instruction. With-
in this larger scope of secondary reading literature, it is sometimes
difficult to sift out those data sources which provide salient informa-
tion on the organized reading program. This bibliography provides a set
of annotations which sample representative sources concerning the growth
and present status, the description and evaluation, comparative research
and authoritative comment on secondary reading programs.

Focus and Delimitation of the Bibliography. Report and discussion
of organized reading activity at the secondary level have appeared in
the literature with increasing frequency during the past two decades.
Relatively little can be found prior to 1940. The key term here is 'or-
ganized," implying some planned system of instruction and/or learning
activity consciously effected to meet certain objectives of pupil read-
ing improvement. It was our experience that any focus broader than this
failed to screen out a number of vague, ambiguous references to inciden-
tal reading activity in the secondary school. A more stringent inter-
pretation of program--e.g., in terms of specifically stated objectives
and related curriculum, budget, facilities and materials, trained staff,
systematic evaluation, etc.--tended to eliminate all but a small number
of program reports.

An illustration taken from one of the earliest surveys of secoundary
eading instruction (NEA: 1942) reveals both the difficulty of maintain-
ng a precise delimitation of focus and the greater problem of differen-
tiation which occurs if such delimitation is not imposed. In this NEA
survey, an unspecified number of secondary principals were asked to re-
spond to a questionnaire concerning their school's effort in secondary
reading. Of the 2,275 responding, 2,110 reported provision for reading
was made in their school. = A further investigation of the findings re-
veals that 80 percent of such provision was assumed to be a regular
function of the content area teacher. ' At the same time, the reports of
these principals indicated that in only 10 percent of these schools
could the instructional staff be considered as ""interested" in reading
improvemern~ or development! With the emergence of specific function
reading programs, this ambiguity has lessened. However, it still exists
in many sources appearing. in the last decade.

Tt became mnecessary to delimit the focus of the bibliography. Four
criteria were employed in. this. conscious effort. . To avoid euch ambigu-
ity as illustrated. above, only those -articles, rasearch reports, and
other publications which clearly indicated they dealt with reading in-
structicnal,chdevalgpmental efforts which went_béycnduv%gue,ﬁr«inc;ﬂenﬁ
tal contact with reading were considered.. Secondly,. the compilers at-
tempted to limit the annotations to those reports which included suffi-
cient detail to be useful to the reader. - We found, . however, that maay
treatments of secondary reading programs failed to supply salient detail

Aruitoxt provided by Eic:



about the mechanics and substance of the program. The second criterion
was liberalized in order to include some reports with useful detail, re-
search findings, or unique program elements, even if they did not pro-
vide a thorough description of the program.

A third coasideration was that the program appeared at the secon-
dery school level; "secondary" was defined as any educational setting
intended for pupils in any or all of grades seven through twelve. The
fourth criterion considered the recency and availability of the pub-
1ished source. Unless historical factors werxe a particular issuve, such
as in the surveys, the emphasis was placed upon descriptions and re-
search which appeared in the last fifteen years. Similarly, if an arti-
cle or dissertation proved difficult for the compilers to obtain, it was
agssumed that most professional reviewers would encounter difficulty in
securing it. Finally, no special empbasis was placed upon secondary
reading efforts labeled as programs for the '"disadvantaged" student.
Several annotations of some programs of this nature are included as a
part of the nmormal sampling of available secondary programs. However,
we Felt that this type of program deserved more complete and critical
analysis than could be given in the broader secondary reading program
focus of this bibliography.

As a result of this screening, 145 sources were located, annotated,
and organized into the following parts.

Part I--Survey Studies of Secondary Reading Programs

Part II--Description and Evaluation of Individual Programs
part ITII--Descriptive-Comparative and Experimental Research
Part IV--Authoritative Discussion of Secondary Programs

The surveys in Part I are presented in chronological order of their
appearance in print. The sources presented in the other three parts are
arranged alphabetically by the last name of the writer or researcher.

To aid the researcher looking for specific references, an alphabetically
organized bibliography of all sources annotated in this bulletin is in-
cluded in the final section, ''An Alphabetical Index of the Annotated
Sources." :

Screening Procedures and References Utilized for the Bibliography.
Initial procedures and a representative bank of sources were drawn from
a previous review effort conducted by one of the compilers (Hill: 1965).
Next, a4 content screening was made of the reading-centered journals and
those secondary journals with a history of publishing articles on read-
ing. A third step involved a review of available doctoral research per-
tinent to secondary reading programs. Of particular value here were
such sources as (Fay, et al: 1964) "Doctoral Studies in Reading, 1919-
1960," Bulletin of the School of Educationm, Indiana University, 40, 1964,

and the SRIC/CRIER reference series Recent Doctoral Dissertation Re-

search in Reading 1960-65 (ED 012 693), 1966-68 (ED 028 055), afd 1968-

69 (ED 035 793). Fiaally, a cross-checking was made by utilizing
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pertinent bibliographies, reviews, and summaries such as: the Bliesmer
summaries presented in the National Reading Conference Yearbooks (1954
et seq.), the ''Summary of Investigations Relating to Reading' (Gray-
Robinson-Weintraub-Smith sequence), the Robinson-Rauch "High School
Reading" summaries (Robinson: 1960 et seq.) as well as a number of
ERIC/CRIER publications: e.g., Recent Reviews and BibJiographic Re-
sources for Reading Research (ED 013 344), Trends and Practices in Sec-

ondary Reading: A Companion Bibliography (ED 024 650), IRA Conference
Proceedings Reports on Secondary Reading (ED 013 185), Selected Research

Related to Teaching Reading in the Secondary School 1900-1960 (ED 010 757)
and 1961-63 (ED 010 758).

In spite of these efforts, some good descriptions and research re-
ports undoubtedly were overlooked. We are properly humble and penitent,
if this be the case. It was our intent to provide a review which was
reasonably thorough and representative of this somewhat ubiquitous area
of reading concern. We will be satisfied if it assists the researcher
in this area, stimulates further imvestigation, and provides some basgis
for a much needed critical analysis of secondary reading program practices.

Walter Hill
Norma Bartin

The authors wish to express their appreciation to Miss Suzanne Provo
for assistance in the compilation of sources.




Part I-~Survey Studies of Secondary Reading Programs

Twenty-five abstracts of surveys of secondary reading programs are
presented in this section. Sixteen were located in gemeral professional
publications, and nine appeared in dissertation form. Collectively,
these surveys span nearly three decades (1942-69), the period which en-
compasses the significant development of secondary reading programs in
the U.S. The frequency of surveys in recent years reflect a growing
concern with secondary reading; all but five were carried out during the
1960's, and nine of them have appeared in the 1965-70 period. A listing
of the twenty-five summaries is presented in Table T.

I:1 order to facilitate chronclogical comparisom, the surveys are
preser.ted in their sequential order of appearance. The publication date
was used because some surveys did not indicate clearly their period of
investigation. Typically, however, they were published within a year of
data gathering. The earliest survey (NEA: 1942) includes a number of
detailed tables of results gathered on a sizable sample. It is ques-
tionable whether this was a representative sample. But if this limita-
tion is kept in mind along with a somewhat ambiguous interpretation of
"'program'" in some of the findings, it provides a useful data base against
which to compare later findings. Two pairs of surveys (Smith-Geake and
Simmons-Martin) are of the replicated pattern. It is fortumate that the
two most recent surveys presented (Farr, et al, and Bowren) are quite
thorough and analytical in their interpretations. Unfortunately, these
are state rather than national surveys. '

The geographical target areas of these surveys are notable in them-
selves. Only six were national in scope, and it is doubtful that these
were representative of the nation's secondary reading programs. Three
were regional or multi-state surveys; all from the midwestern section of
the U.S. Fourteen were state sample surveys. Of these, three attempted
to get responses from all state secondary schools. Pennsylvania re-
ported an individual high of three surveys, an obvious reflection of the
action generated by a state mandated reading program for jumior high-
schools. Two surveys sampled only portions of a state. —Perhaps only
the Midwest could be considered as adequately sampled in terms of fre-
quency of investigation. -As far as reportiug of survey research of sec-
ondary programs is concerned, ‘the populous ‘eastern section of the U.S.
is inadequately represented, and very ‘litfle ‘comparative data’is avail-
able for the southern or northwestern-sections-of the country. We do
not have one recent survey which provides the basis for interstate or
:egiénéliCﬁmparisaﬁs'cf’Sécoﬂdéry3iésding;ptég;aﬁéf*'” J e

”ThefdéSign‘ftémewﬁrEgxy‘wﬁi;h*théée’SHfVé§§7ﬁe dndﬁétedfcafriES' 
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one hundred fifty items.) Major areas of concern included history and
organizational pattern of program, staffing, funding, student popula-
tion served, program content, administrative problems, projected plans,
and evaluation procedures. Twelve surveys were directed at the general
secondary setting. Others were more restrictive in their target; ju-
nior high (5), senior high (3), remedial (2), as well as several indi-
vidual concerns such as summer, Negro, and English department programs.

Typically, the questionnaires were mailed to the sample. Three
studies employed the questionnaire in interview contact as the primary
source of data, and seven used interviews orxr other more intemnsive con-
tact as a follow-up to the original mail survey. 1In most cases, the
reports consisted of simple frequency or percentage of response to the
selected items of the questionnaire. Several of the questionnaires in-
cluded items of program evaluation or cross sectioned by school size or
type of program which permitted cross-item analysis of findings. In
too few studies were the results examined for chance probability of re-

sponse.

The usefulness of survey research is highly dependent upon the as-
sumptions that the gathered data are individually valid and collective-
ly representative. It is recognized by most experts on normative survey
research that questionnaire surveys are vulnerable to response inaccu-
racy--either through respondent bias or item misinterpretation. The
probability of this difficulty is increased when the respondents are
not restricted to a carefully defined group and when the respondents
are not prepared to make somewhat technical evaluation. This can be
the case when a busy school superintendent or principal describes the
specific functions or evaluates the relative success of a reading pro-
gram. Semantic difficulties, even among trained reading personnel, are
sources of potential error when the prcfeseion lacks concensus in its
terminology; e.g., the definition of “remedial" reading or "developmen-
tal" reading in the secondary setting. It is pertinent that two re-
searehers found it necessary to mention that initial questionnaire re-
sponses were inconsistent with evidence gained threugh follow-up in-
terviews!

These and other intrastudy problems of interpretation must be con-

sidered in interpreting these survey f1nd1ngs. Furthermore, intercom-

parison of specific results from two or more surveys must be quellf1ed
by differenzes in sampllng, instrumentation, and data analys1s.

Nevertheless, eentrelled su:vev reeeareh, even - ef the meiled veri-v
ety, serves a necessary and useful function in program research., Prob-
ably, it is less Susceptlble to .error than hlstorleel-eemparatlve review
of 1nd1v1dual program; deserlptlene appearing in_the: 11teratu?e.; .If the
reviewer is quite. aware of conditions. under’ whlch the survey was con- ...
ducted, and if great reliance is- net pleeed upon . the. .8p Lflelty of -
findings, the eemper,,ive results mey be uee&  determine  trends . 1n. o
the development of seeonde:y readlng programs :Surelf the most. neeable.l
implication is “that a specific, carefully developed; ‘rigorously effeeted'
survey of a rep;eeentetlve natlenal sample of seeenﬂery reading pregfems
is needed badly. ; . L ) _ - _ R
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TABLE 1.

SUMMARY LISTING OF SECONDARY SURVEYS

7 _Author Date i Target Area i Source
1. NEA 1942  U.8,; Secondary Administrators and
Reading teachers
2. Witty and Brink 1949 U.S.; H.S. Remedial Not specified
3. Buck 1955 New York; Jr. High Professional staff
4. Smith 1956 Michigan; Secondary Principals
5. Early (Viox) 1957 U.s.; Sr. High Not specified
6. Baughman 1960 Illinois; Jr. High Not specified
7. Patterson 1961 Mass.; Sr. High Not specified
8. Grissom 1961 Illinois; Secondazxy Principals and 2taff
9, Geake 1961 Michigan; Secondary Principals
10. Hutchison 1961 Wisconsin; Secondary Principals, English
teachers, and Meth-
od teachers
11. Madeira 1961 Penn.; Jr. High Not specified
12, Hall 1961 Mississippi; Negro Principals
Secondary
13. Cawelti 1963 Mid-West; Sr. High Principals and Staff
14. Simmons 1963 Upper Mid-West; Sec- Administrators
ondary
15. Ellis 1963 Bucks Co., Penn.; Jr. Principals and Staff
a "High
16, Means 1964 - West. Penn. ‘Administrators and
S Reading teachers
17. Walls 1965 U.S.; Remedial Administrators
18. Squire 1965 U.S.; English Program Departmeat heads
7 L ) - and Observers .
19. Gordon 1968 VIndiaﬁa; Jr. High - Administrators and.
- B SR i B Interviewers:
20, Martin . 1969 Upper. M;_d West; Sec—  Administrators
; ondary R oL .
21. Graham 1969 California; Secondary Not specified
22. York 1969 = U.S. State Capitals Superintendents
‘ } o SummeIs Programs ‘ L
23. 'Larson - L 1969 Q\h.nngsnta? sgcundary - 7;,_P1-1m;1pals and St;aff
2%, Farr, et al B 1969 Indiana; El Principals and Staff
1 Vand'Secandary B ‘ R
25. Bowren ' ~1970  New: Mexico; Se’cendary Aﬂtﬁinistratérs : and -
o Interviewers




gaticnal Educational Association. ""Reading Instruction in secondary
gchools," Research Bulletins, 20 (January 1942) 1-48.

This bulletin presents the results of one of the earliest substan-
tial surveys of secondary reading programs, and reflects the replies by
a nation-wide gsample of 2,275 secondary principals and from 320 teachers
rated as doing cutstanding work in secondary reading. gpecific results
are presented in eleven tables. Some of the general findings: (1) 45
percent of principals reported reading difficulty as one of the mest
acute school problems, and only 2 percent felt it was not & problem in
their schools; (2) most principals felt the majority of their teachers
were not alert to reading and its problems; (3) 587 schools had given
special attention to reading problems, mostly within the past 5 years;
) three-fourths pravided this special attention in regular classes,
generally English; (¢)) special attention in corrective OT remedial class-
es increased with size of school from 19 percent (below 100 pupils) to
65 percent (over 1,000 pupils); (6) semnior high or total secondary pro-
grams outnumbered junio¥ high in secondary special attention to reading
problems, but junior high schools reported somewhat greater attention
to developmental reading aid in regular classes; and (7) most principals
considered their programs as merely beginning and rated them as merely
fair in results.

Witty, Paul and Brink, W. G. wRpemedial Reading practices in the Secon~
dary school," Journal,gglgducational Psychology, 40 (April 1949) 193-205.

This article reports on & 1947 study of objectives, materials, aud
procedures of diagnosis, instruction,suﬂ.evaluatian of remedial reading
programs in large Amexrican high schools. Questionnaire returns were ob-
tained from 109 in & sample of 400. In addition to a aumber of specific

findings, certain general conclusions were made: - (1) program objectives
and content emphasized vocabulary development, basic comprehension, and
rate improvement as well as conegrn‘faf extending‘interest in reading;
(2) classroom teacher recommendations figured prominently in selection
of pupils;”(E);&iagngsié apnd evaluation drew upan'standafdized:reading ’
surveys and reading teacher asgessment; (&) programs dealt mainly with
pupils.retazded“hy 2 or more years; - (5) most pupils jmproved in. programs,
but noed was expressed for total school emphasis; (6) of the 126 reading
teachers ipvnived,,only ZS,wnrked full time in the Ptcgtam;,(7) most of
the reading teachers ﬁere‘recruited{fréﬁJthe regular school staff aad
rad minimal training in reading. o

Grng"REadiEELInStIuEEiﬂﬂ*%E&EEW~Yﬂrkggtatevfubliﬂ-SﬂhﬁDISvEE,REVEaléd_i_

by the Opinions gg_Professional'Staff_MEmbefsiv;L77‘p.f'(Ed.D;i'Syracuse

Buck, ponald L. The Statusiaﬁé}cﬁérééié”

University, 1955_)‘7"Dissérf“at’iﬁn‘f'Absti:éét’s‘;5‘_15,iiﬂi 9, 1568-69. “‘Order

No. 55;2080,_mic:afihm¥$2;21ftém?ﬁﬂivérsity‘Miérdfihng.
S . E B .- ’ "$ - N
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A questionnaire survey of 103 representative schouls covering the
four types of school organizations in which seventh- and eighth-grade pu-
pils are found, a wide range of school sizes, and all geographical and
ecological areas of the State was made. Conclusions include: (1) or-
ganized reading programs found at earlier school levels appear on a very
diminished scale at the seventh- and eighth-grade level; (2) reading pro-
grams, both developmental and corrective, largely are a function of the
English program; (3) organizational school pattern, size of school, and
geographical area were not significant factors except that larger junior
high schools in well-to-do urban communities provide more thorough pro-
grams; (4) reading instruction at this level appears to Lbe contingent
upon the quality of school administrative leadership and the initiative
of individual staff members; (5) most reading siaff members at this lev-
el are inadequately trained in reading; and (6) few content teachers
make individual provision for reading improvement.

Smith, E. D. P. "The Status of Reading Instruction in Michigan Public
High Schools," University of Michigan School of Education Bulletin, 27,

91-94. (Ann Arbor, Michigan: 1956.)

This 1956 mail survey employed a 20 percent systematic alphabetical
sample of high schools of four sizes: 1,000+; 500-999; 200-499; and O-
199 pupils. ~ Questionnaires were returned by 107 (84 percent) of the sam-
ple. An average 35 percent of schools reported scme type of special
provision for reading. Another 7 percent reported plans for programs
were underway. Eleven percent reported dropping such programs since
1945, usually due to lack of trained teachers or lack of funds. Some
variation existed in the type of provision made: rapid reading courses
8 percent; special classes 33 percent; curriculum modification (English)
14 percent; special teacher 30 percent; and referral to outside agency -
14 percent. A scaled response running from "highly pleased" to "dis- .
gusted" revealed a mean program evaluation of slightly less than "satis-
fied." Most satisfactory types of provisions repcrted were rapid read-
ing courses and special teacher. ' Special classes offered as 'extra'
were considered more satisfactory than as substitutes for regular
' courses. A direct relationship existed between larger size of school
and frequency of special attentior to reading. The questionnaire used
is incliuded in the article. (Sea Geake survey.follow-up, 1961.) .

Ea;ly,,Margaretg-,“Aboﬁt:SuzcéssfﬁixBEaﬂiﬁgu?'égfamé,ﬁ;ihe,Eggiiéh:Jgﬁt—

nal, 46 (October:1957) 395-405. x Do
This article contains a short report of a survey conducted by Ruth
Viox in 1956. A questionnaire was sent ‘to 293 seaior high schools in
34 states concerning’ reading programs -irn grades 9 to 12." The schools
WEre’selectgdsgnftp_ﬁbagis%éfelgadggthat@theyﬁhadgggghipfqgrg@s Re=- . -
turﬂsifram'147'Sthalsﬁinditatgﬂ%thatgﬁﬁ;hgdﬁﬂégp:ogfé@.,“Qiéﬁhe;&w?@;“
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which did have a program, 32 provided instruction in English classes
only, 19 in English and special reading classes, and 10 in special read-
ing classes only. Among the conclusions drawn: (1) no schocl claimed
to have a total developmental program in operation; (2) developmental
programs (reading instruction offered to all students) generally appear
in the English program; (3) very few schools have attempted a direct at-
tack on reading skills through each academic area; (4) most schools feel
the need for remedial or corrective classes; and (3) broad secondary
programs need a reading coordinator to guide their development.

Baughman, M. D. '"Special Reading TInstruction in Junior High Schools,"
National Association of Secondary School Principals Bulletin, 44 (1960)
90-95. ) - -

This report gives basic data gatheredina 1959 questiomaire survey of
269 Illinois junior high schools. Of 133 replies, 64 percent reported
special provision for reading instruction. Modal pattern was to sched-
ule specific reading classes at grades 7 and 8. Slghtly more than one-
third had teachers with special training. Program emphasis seemed
equally divided between rer dial, developmental, or some combination of
the two. Most programs had been established within the previous 4
years. Major objectives emphasized developing deficient basic skills
and correcting faulty habits. English department assumed responsibility
in 60 percent of programs. Number of meetings varied from 1 to 10 peri-
ods per week; most pupils got instruction from 2 to 5 days a week. A
number of specific findings on procedures and materials are included.

Patterson, Walter G. '"How to Improve the Reading Skills and Habits of
Ssenior High School Students?" National-Association g£'Seggndary.Schqal.
Principals Bulletin, 45 (April 1961) 39-40.. = '

A questicmnaire survey was made of the 249 high schools of Massa-
chusetts to determine status of: secondary reading programs. A 98 per-
cent retarn was obtained. . Developmental reading programs were reported
in 106 high schools. "A number' reported that such a program was in
the planning stage. Of the 138 schools not reporting programs, 125 felt
such a program would be helpful. The major reasons given for not having
such a program included: mno provisicn in budget (85}, no teacher avail-
able (68), no classroom available (46), and no official approval (46).
The high schools with ?rﬁgfémSidbﬁéine&ﬂreading_teaéher3s=frqm’th3‘high
school staff:(64),2frcmﬁ:gilege;élaceggﬁt.(14);mfr¢m*e1emeﬁtary;staffgug
(7), and from varied other sources (15). - : R

GrisSbm;?I_wV:fﬁFCharaéteris _

racter ticéxnf.sd¢2355fﬁL:Rééﬂinggimﬁggveﬁénﬁ{?IQE;,
‘grams," “English Jbufﬁalg‘50?(Dctéb5f%1961)ﬁﬁ61=64;ﬁ;vrk‘,l SIS REPITE
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A two-stage investigation of reading programs in Illinois secondary
schools is described. A 1959 survey of 648 schools revealed 107 with
reading improvement programs. Fifteen successful programs were selected
for more intenmsive evaluation. Three major program patterns emerged:

(1) special classes in remedial reading and English formed ty ability
grouping, (2) special adjusted instructional reading classes of reduced
size for underachievers, and (3) multiple provision programs including
remedial and various developmental instructional arrangements. Programs
had been in existence from 2 to 15 years with multiple provision pro-
grams appearing more frequently among the older programs and the larger
schools. Success of programs was attributed to staff interest and coop-
eration and to efforts to adjust methcds and materials to pupil needs.

Geake, R. R. '"Michigan High Schools Stress Special Reading Programs,"
Michigan Education Journal, 39 (November 1961) 262-63.

This brief article presents the results of a replication of Smith's
1956 mail survey. (See earlier entry.) The same questionnaire and the
sampling procedure were used. A 90 percent return from the 20 percent
systematic sample of representative size public high schools was ob-
tained. The article includes several tables of comparing results of
the original and follow-up study. Included among the results and con-
clusions: (1) approximately half of the Michigan high schools made spe-
cial provision for reading (an increase of 10 percent); (2) single type
programs still dominated but a definite shift to multiple programs ap-
peared; (3) most respondents felt need for such programs; (4) difficul-
ties in initiating and maintaining programs were related to lack of
funds and trained perscnnel (as in the original study) and to lack of
space (more significant in 1961); (5) the mean evaluation of programs
was satisfactory; and (6) greater relative growth of program provision
was seen in the smaller high schools.

Hutchlson, Earl J. A Studz cf Readlng Instruction Ln Wisconsin Public
Secondary Schools in ~1955 and 1960 with Special Reference to Teachers

of English. 226 Pe (Ph.D., University of Wisconsin, 1961) Dissertation
Abstracts, 22, No. 1, 1921, Order No. 61~ 594l m1cro£11m.$2 95, xergg—
raphy $10. 35 fram Unlversity M;crcf;Lms.' ’ : , :

A cgmparatlve study of the status nf readlng lnsi a1ction w1th par- 
ticular investigation of the preparatlan -and--function .. English- teaah-h
ers, this .survey involved: prlﬂﬂlpPla,-Engllsh seeundary teachers;. and-.
English methods teachers’ pertlnent te, practices ﬁiscan51n seeondary o
schools. Ihesmanﬁitywafisecondp1 schools revealed little planned em= -
phasis upon reading instruction in 1960 %;,1ght chaﬁgé'from virtually'

: no emphasxs in: 19557 Most 1960 prsgrams ‘consisted of " SPECLal ‘remedial-

- :classes. -Principals reported concern with the secondary: Ieadlng prab-~~v
lem, and ‘nearly half felt need for program at all secondary grades. : Ma-
Jor prablems lngluded lack Qﬁ teacher pf&paratinn ln speclflc technlques
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followed by lack of class time, space, ar:d materials. Majority of En-
glish teachers reported little or no preparation in reading either in
undergraduate or graduate work, and felt inadequate to handle such
tasks. English methods instructors reported that they felt a similar
inadequacy and indicated little time was spent in methods classes. Lit-
tle change had occurred between 1955 and 1960, and considerable discrep-
ancy was observed between awareness and actual practice by all profes-
sionals.

Madeira, Sheldon. '"Reading in Pennsylvania Scheols," The Reading Teach-
er, 14 (May 1961) 314-18. )

A report and commentary on the results of a December, 1959 ques-
tionnaire sent to 404 secondary schools in the state of Pemmsylvania to
check on the status of the mandated reading program for seventh- and
eighth-grade classes initiated in the 1959-60 year. Responses were ob-
tained from 369 or 37 percent of the secondary schools of Pennsylvania.
The report implies that all responding schools had such programs. Half
of the teachers staffing such programs had no college training in read-
ing instruction. Only 14 percent had more than 12 semester hours in
reading training. Concerning the number of classes the reading teachers
taught: 17 percent fewer than 10 per week: 7 percent between 11 and 19;
52 percent 20 to 29; and 24 percent taught 30 or more classes per week. -
The majority of such classes contained between 30 to 39 pupils. A De-
partment of Public Instruction memo on the survey considers these modal
patterns co be excessive. Of the reporting schools, 81 percent favored
the mandated approach to initiating reading programs rather than some
type of voluntary approach. '

Hall, John E. A Design for Organizing and Aﬂmipiste:ing Reading Pro-
grams in Consolidated High Schools for Negroes in Mississippi. 152 p.

(Ed.D., New York University, 1961) Dissertation Abstracts, 23, No. 4,
1244-45.. Order No. ; 62-3310, microfilm $2.73, xerography $7.20 from

University Microfilms. =

~_This multiple purpéSe Stgdy'invalved'thg.asEésSmEBtzaf :ééﬂiﬁg:éné !
intelligence of Negro high school students; a;queStiaﬁhaifg:survey of -

principals of Mississippi Negro high schools concerning reading problems
of ‘the clarity of handbooks:intended to aid
3 -that the average .student im . .=~
5,000 students)i/was: retarded in - -

ygrams..and.a.need. for guid-:
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Cawelti, Gordon. '"Reading Improvement in Selected Mid-Western High
Schools," Reading Teacher, 17 (September 1963) 36-37.

This is a brief summary of a 1961 study using ir erviews with prin-
cipals and pertinent faculty in 42 selected senior high schools. Of
these, 27 (64 percent) provided reading instruction or aid. The major-
ity of these (21 schools) provided instruction in regular class set-
tings--usually in an English class. The general orientation for most
programs was corrective or remedial skills instruction for those pupils
reading below expected grade performance. Eight schools (30 percent)
provided volunteer services regardless of pupil ability. Duration of
instruction varied from 3 weeks to 9 months, with remedial help typical-
ly extending throughout the school year. Most programs made some use of
mechanical instructional aids.

Simmons, John S. Comparison of a Theoretically Sound Reading Program
with Current Practices of Secondary Schools in the Upper Mid-West.
313 p. (Ph.D., University of Minnesota, 1962) Dissertation Abstracts,
24, No. 11, 4588. Order No. 64-4083, microfilm $4.05, xerography $14.20
from University Microfilms.

A 40-item questionnaire survey of 127 randomly selected small, me-
dium, and large secondary schools was used to compare present practices
with those considered theoretically sound by a number of authoritative
sources. The questionnaire treated organization, administration of pro-
gram, nature of students, and specific instructional practices. Sharp
differences were observed between existing programs and professional ex-
pectancies. = Inconsistencies were noted between earlier and follow-up
responses from the same programs. One-third of schccls;sampled‘had no .

program. - The majority ‘of pgggrams,samplédxwerercopsidered‘narfcw in.
scope, rigidly administered, poorly controlled, limited in student con--
tact, remedial in emphasis, and staffed by inadequately prepared .eachers.

: Ellis;-UpshurrB,~‘Thg,initiétian;gg:Dévelégmenggg‘Réading Programs ‘in
the -Junior High Schools of Euékéﬁggyﬁgg,7Pegﬁsylvaniai.iED?#p;fj(Ed;D;;
Temple University, 1963) ‘Dissertation-Abstracts; 24, No.i:7, 2779~80.
Order ‘No. 64-1127, microfilm 52.75,- xerography $9.45 from University - =
Microfilms. s TS A Sl L P RSP YIS TR SRR VR eI

~fIthpufp§SE?inthE,StudY'WESQFOKﬁriti:aliy;analyzﬁiEhEﬁFitgﬁm-.¢(‘
_’stan;esxatﬁendigg§thé?iﬁiﬁiaglﬁngaf,ﬁheﬁjpgioT;highgprggram:*‘n;th*"j
target area. ;Data were:collected by means:o ‘interview .questionnaire.
‘with the principal,. . eading coordinator, librarian, and : idin 3
er in each of the 16 schools.  Among the numerous :spec
(D) Iafgef”3chéﬁlsiinitiated‘pf@gféms,eafliéfVﬁhs:,L"
 state mandation;. (2) principals delegated supervisory
‘anngPEEiglisté;ﬁEre_ﬁeéded¢ta“iﬁitigtéfaﬁd;cbérdiﬁaEEgth
instruction ‘tended to be handled by ‘homogeneous - classes and-u:




English classes; (4) lack of teacher preparation necessitated inservice
training programs in reading; “and (5) the most serious problems arose

from teacher resistance.

Means, Margaret C. The Status of the State Mandated Reading Program in
Secondary Schools of Third and Fourth Class School Districts in Nine Se-
lected Counties of Western Pennsylvania. 200 p. (Ed.D., Pennsylvania
‘State University, 1964) Dissertation Abstracts, 25, No. 11, 6343-44.
Order No. 65-4395, microfilm $2.75, xerography $9.00 from University Mi-
crofilms.

Questionnaires were sent to school administrators and reading
teachers tc secure opinions of effectivemess and present functioning of
mandated district programs. An interview record form was used with 26
teachers of the 19 selected districts. Results were compared with De-
partment of Public Instruction's Reading Program Survey and against An
Administrator's Guide to Reading, prepared by the state as an aid to im-
plementing the mandated program. The researcher concluded that the ma-
jority of such programs were operating undex minimal requirements, that
many subject matter teachers with no training had been assigned to the
reading programs, that these teachers were confused about their opera-
tions, that the classes are too large, that they operate less than the
full academic year, and that administrators were minimally involved.

K

Walls, David E. Identification and Frequency of Tncidence of the Admin-
istrative Factors Contributing to the Success of Remedial Reading Pro-
grams in School Systems of the U.S. 131 p.  (Ph.D.; Catholic University
of America, 1965).: Dissertation Abstractsy 26, No. 4, 2032.. Order No.

65-10,008, microfiim $3.00, xerography $6.40 from University Microfilms,

A scaled questionnaire was developed concerning effectiveness of
procedures from authoritative sources and trial submission to public
school programs in the Washington-Maryland-Virginia area. The question-
naire was 'sent to 563 public and.diocesan schools which provide remedial
reading programs. Returns were received from 426. .An average.of 20 .in-
structional groups was reported by 283 systems. ‘An average of 15 class-
rooms per reporting schoolsi were given over to ‘remedial ‘activity with an
average of 373 pupils per reporting system.  Among the practices of bet-
ter programs listed were centralization of resources, full:year opera-
tion of program, formulated ‘stated objectives:iof program, a carefully
deveib?eﬂ?ﬂétailedfprggfém;iexplagatipn;gfﬁﬁrﬁgramltbﬁgaﬁénts;néﬂdwin—z,

sive:'h h'.services.:’ Significant problems mentioned‘included diffi-
obtaining trained:iteachers;’ aterials;lack of -facili--

tieé;#éﬁdfﬁﬁdgEtéryﬁlimifatia”




Squire, James R. '"'Reading in American High Schools Today.," Reading and
Inguiry, J. A. Figurel, Ed. International Reading Association Confer-
ence Proceedings, 10 (1965) 468-72.

This is a preliminary analysis of findings pertiment to reading
practices in 112 of the 168 highly rated English departments investi-
gated in 45 states as part of the National Study of High School English
Programs. The data for this report were gathered from staff site visi-
tations, observations of 1,617 classrooms, analyses by departmental
chairmen, and a student questionnaire. The report emphasiz: analysis
of departmental organization, classroom teaching, and stude¢ . reading
habits. The resulis reveal a notable discrepancy between existing prac-
tices and recommended implementation of reading instruction. Little at-
tention was given to the skills of reading, even to the skills of read-
ing literature, in regular classroom activity. Chairmen reported an
average spread of from 2 to 4 percent of class time was given to reading
instruction in the upper grades. Corresponding time percentages report-
ed were: 30 to 45 percent on literary content, 20 to 25 percent in com-
position, and 20 percent to language instruction. Actual observation
indicated that reading received attention in only 10 percent of classes.
Special reading programs were not of significant impact in most depart-
ments, even though 50 percent of the schools employed reading special-
ists, and classes in remedial reading were found in 39 percent of the
schools. The results of the reading habits questionnaire suggest that
high school students engage in less free reading than expected, and that
free reading content has little correspondence to literary sources
taught in classes or contained in high school libraries.

Gordon, William M. A Study of Reading Programs in the Three-Year Junior
High Schools of thﬂ'S§§;evg§.lndiana;':130 p. (Ed.D.,:Indiana Univer--
sity, 1968) Dissertation Abstracts, 29, No. 6, 1674-A. Order No. 68~

17,265, microfilm $3.00, xerography $6.20 from University Microfilms.

A questionnaire was sent to 96 3-year junior high schools in the
state. Eleven programs out of the 94 responses were selected for more
intensive interview study on the basis of location, size, and nature of
community. The findings were compared to an accepted reading program ‘
model.. Sixty-four junior high schools had formal reading programs rang-
ing from:extensive- to:very modest:with a modal pattern: of modest. Most:
programs were remedial in orientation and attended to the needs of:a
small proportion of the students. ~Faculty involvement was limited to
‘reading specialists’and; English teachers. “Reading: instruction was not
’ an’integ;al;partgﬁfytﬁtalzschédlrpfqgfém; Few reading -specialists- fune-: .

tioned-#n. the role: recommended:by  experts it i miin T TAYES N A L
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(Ph.D., University of Minnesota, 1968) Dissertation Abstracts, 29, No.
10, 3333-A. Order No. 69-6830, microfilm $4 40, xerography $15.55 from

University Microfilms.,

This 1967 questionnaire survey of selectad schools was a follow-up
of the Simmons survey completed in 1962. The specific purpose was to
investigate the effect of federal aid (and 5 years experience) upon the
establishment and improvement of secondary reading programs. The sample
for this study included 151 schools which consisted of 7 percent of all
schools within the geographical limits. The general and comparative
findings included: (1) 78 percent of sample had active reading pro-
grams, an increase of 12 percent; (2) a greater number of pupils were
being aided; (3) self evaluation of program success revealed an 'increase
in "effective" rating from 25 percent (1962) to 66 percent (1967); (4)
reading instruction continued to be centered in reading classes, and di-
rected by nonspecialists; and (5) by 1967, 47 percent of the varicus
programs had expenses offset by federal funds. -

Graham, Harold. "Present Practices in Reading Programs in Secondary
Schools in California," Journal of Reading, 12 (April 1969) 563-68.

This summarizes findings of a questionmnaire survey of 355 schools,
one from each secondary school district in California. Of the 303
schools responding, 75 percent had reading programs. Characteristics of
these reading programs were (1) 75 percent were less than 5 years old;
(2) federal funds were used to organize 72 percent of the programs; (3)
82 percent had special classes in reading, generally stressing remedial
basic instruction for an average of 15 pupils; (4) reading 1labs, cen-
ters, or clinics were reported by 66 percent of the schools; (5) 84 per-
cent of the reading teachers claimed training in reading; (6) typical
organization was equally divided betwegn ind1v1dual small group, and
whole class instruction; (7) majority of programs drgw'heav11y upon
multilevel reading kits and mechanical aids; and (8) 71 percent repa:t-
ed they felt their programs were successful : e

Yar&, L J.,_“A Status Study nf Summer Readin& Prcg:ams 1 Rgadigg aﬁd
Realism, J. Allen Figurel, Ed.: Intarnatignal Rga&;ng ASSGGlatiﬁn Coni=:}
ference Prgceedlngs, 13 Part 1 (1969) 329 32 v e Tnns el

Thls camprlses a summary rev1ew ﬁf the zesults af7a71967 survey of
superlntendentf1Lnrcap;tal cities of:the U: S.u Thf'twﬁ‘majcr "urpgsesf,w
were (1) to determine the nature.of" ‘such: programs:and: (2):to.assess. the:.
influence of. federal’ funding on such:programs. A, seven=item questién-
‘naire canceenlng suppart, pup11 ellgibility, perso’ 21 ki
tion, and prmgram.evaluat1on wﬂs ‘mailed, ~
20 superintendent *dld~ 3 : ol
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reported programs included multigrade provision, fewer programs included
preschool or senior high school pupils. Among the reported results
which carry implications for secondary programs: (1) of those respond-
ing, 86 percent held summer reading programs; (2) of these, 46 percent
reported junior high programs and 40 percent reported senior high pro-
grams; (3) 63 percent of these summer programs were supporied by federal
funds; (4) 64 percent were designed for pupils reading below grade level
or economically deprived; (5) eligibility was effected primarily through
referral--66 percent by teachers, 40 percent by parents, 26 percent by
pupil request; (6) the programs were staffed by classroom teachers sup-
ported by a variety of educational personnel; (7) a variety of materials,
procedures, and organizational plans were employed; (8) half of the pro-
grams included reading within a broader language skills program; and (9)
program evaluation was largely effected by staff using achievement tests
and attitude surveys.

Larson, Keith L. 'Secondary Reading in Minﬂeséta,“ Minnasota Reading
Quarterly, 13 (May 1963) 137-47.

The general purpose of this questionnaire survey was to gain pre-
sent status of program information needed for administrative decisions
and to provide a base for further research. The design utilized a rep-
resentative geographical sample of 107 school systems. Seventy-three
returns (68 percent) were received, which the researcher felt satisfied
the general purpose of the study although admittedly it was not an
"acutely valid cross section." The questionnaire consisted of 17 items
sampling the extent and type of program development, program objectives,
evidence of success, needed directions, and philosophy of secondary in-
struction. The responients consisted of secondary primcipals and super-
visors as well as reading consultants. Another factor confounding the

interpretation of results is the presentation of quantitative data in
terms of numbers of schools rather than systems. No total number for
schools was given. The researcher's interprative discussion and the .use
of specific illustrative.quotes from the respondents enhance. the meanixug
apd readability of the report, however. The following reflect the gen-
eral findings mentioned:. (1) National Defemse Education Act and Elemen-
‘tary and Secondary: Education: Act:funds. : mpetus. for.
secondary- reading.program growth.in ent

(a) ‘preferred- both reme




Farr, R., et al. "An Examination of Reading Programs in Indiana Schools,"
Bulletin of School of Education, 45, 5-92. (Indiana University: 1942.)

This is one of the most thoreugh state surveys of elementary and secondary
reading activity and programs, in terms of sample size and specificity
of inquiry, to be reported in the general published literature. As a
part c¢f this 1967-68 study, 150-item questionnaires were sent to every
junior and senior high school principal with directions to secure assis-
tance from his reading personnel as needed. Follow-up requests took the
form of a second questionnaire and then a phone contact for those not
returned; 550 or 83 percent of the secondary schools responded. The
building principal completed the questionnaire in 93 percent of the re-
turns, a factor which may have some influence upon items drawing upon
opinion or requiring specific professional insight in reading. This re-
port includes an extensive set of specific findings--much of it tabular
statistics. Consistent with the purpose of the survey, these cluster
about the problams concerning program organization, evaluation, impeding
needs or changes, experience and training of reading teachers, and the
impact of federal funding. Selected general results include: (1) near-
ly three-fourths of schools had required reading courses at one or mere
levels, and the majority of these combined developmental and remedial
phases; (2) English teachers staffed the majority of programs, but most
were not content integrated; (3) most programs were less than 5 years in
existence; (4) nearly half of teaching positions were considered to be
in developmental reading; (5) most positions had been created by federal
funds: (6) most reading teachers were not thoroughly trained or experi-
enced in reading; (7) respondents reported a lack of satisfaction with
programs; and (8) major limits to extension of programs was lack of
trained persoinel and cost of hiring such’ personnel. ‘The report includes
recommendations for program organizatiom, teacher training, and evalua-
tion. v ' : : : -

Bowren, Fay F. ''"The Status of Reading Services in New Mexice Secondary
Schools,'" Journal of Reading, 13 - (April 1970) 513-18. - - - -~

in the spring of 1969, three questionnaires were mailed to each of
New Mexico's 217 secondary. schools.  This was followed by a personal'
visitation to 30 percent of these schools as‘identifiéd by a stratified
random”sémple”feflégting=schcélf§i§e'and geographical location. ' The
purpose 6f the study was to compare existing reading programs‘with cri-
teria far“theéfétically*sauﬁdﬁpfégfamé¥asaextractedaffém!thévlitEfétﬁre1
and selected expert-opinion. Thisarticle presents a selected summary.
of-the  findings and* related interpretation-of-the-data which were gath--
ered in a 1969?dccééral{dissérﬁaﬁio“Téﬁ%Ehé?UnivérEiEY"éffHéﬁ?Mexiéég?f“
' Reading programs were identified in*79 schools (37 percént):” - The major-
ity of nontprogram-administrators felt:little need:'for: such-programs. &
Others reported vaguely of efforts provided within the English-curricu--
lum., Most programs reported were remedial in orientation. ' Personnel
serving the existing programs were not adequately prepared according to
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the criteria of the study. Seventy-six percent would not meet for read-
ing certification standards and 22 percent reported no course prepara=
tion in reading methodology. Most had little experience with reading
instruction. Funding for most programs came from a combination of Title
T and local sources. The researcher concluded that the availability of
trained personnel free to establish programs based on research evidence
was more important than size of program funds or wealth of district.
Recommendations for program improvement were made in eight of the gener-
ally inadequate status of New Mexico programs. These emphasized broader
school emphasis of reading instruction, administrator education to the
problem, training of secondary reading specialists, and tightening of
program objectives and related evaluation.
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Part II--Deszription and Evaluation of Individual Programs

L ]

Fifty annotated descriptions of secondary reading programs are pre-
sented in this section. The great majority of these have appeared in
reading or general professional journals since 1960, and contain descrip-
tions of organization, operation, and/or content of comnscious reading
program efforts at the secondary level. Twenty of the described pro-
grams contain some type of evaluation, generally of pupil progress by
means of pretesting and post-testing of skills performance. {(An E at
the end of the bibliographical heading identifies the articles contain-
ing program evaluation.)

Nearly 150 presentations of programs were reviewed to arrive at
the fellowing selection. During this review it was apparent that secon-
dary programs generally are mixed, if not muddled, in their objectives
and content, and this confounds efforts to subclassify them. The lzack
of a rigorous system of terminology in the field of secondary reading
is particularly obvious. For example, a developmental program in one
article describes an organization or content not unlike that termed cor-
rective, remedial, laboratory, or individualized in other descriptions.
More often than not, the determining force in program organization and
content is the type of instructional material available rather than pre-
determined objectives or a locally developed curriculum guide. And the
same workbooks, boxes, and mechanical aids seem to appear in programs
with widely different objectives.

However, some sort of division of programs seemed warranted. Due
to the selective processes utilized, differences in emphasis among the
programs annotated in this section do occur in degree and intent. An
unbroken string of program summaries makes for rather deadly review.
While no argument is made here for the purity of strains, the subclas-
sifications should be helpful to reviewers looking for particular empha-
ses in secondary programs. Undoubtedly, some programs could be clazsi-
fied in several areas. -

The programs were classified by the use of rather simple criteria.
A program was identified as '"Multiphase" if it described more than one
type of organized secondary reading activity, each with its own objec-
tives and content. Although multiphase programs have been advocated by .
secondary reading authorities for several decades, they are just begin-
ning to appear with some frequency iv the secondary setting.  Typically
this has been an administrative combination of two previously. separated.
emphasesefdevelépmgntgi"ciassé5]§nﬂ];étiéétiﬁé%fémédié;;helﬁ,iﬁ épe¢ia1&
settings. . Most of these: function as parallel rather  than integrated
programs, and none were adequately evaluated. "Corrective-Remedial" .. ..
prugfgisQwe:gi¢é@bigg§;be§aﬁsgﬁgfjthéilack;oﬁﬁggzeiulgéifferentiatiﬂﬁQﬁ;.
between these approaches at the secondary level.. The major.criterion.
used here was that the program provided special aid for pupils identi-
fied as reading underachievers or functional reading problem cases.
"Developmental Classes" covered a variety of instructional settings, but
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had a common thrust of providing for the reading development for all or
most pupils in a grade or school. "Individualized" programs were those
which placed a major organizational emphasis upon individual student
learning activities. The fact that the instructor might provide aid to
individual students during the course of instruction was not considered
an adequate criterion distinguishing amn "individualized" program.

Programs which consciously provided instruction and practice in

reading as a correlated or integrated aspect of content area instruction
were classified as '"Content Setting." However, the rather widespread
practice of implementing developmental reading classes at the junior
high level with the English staff and in the English curriculum con-
founds this type of distinction. In this review, such English class
programs were classified as developmental unless the description clearly
indicated that the reading instruction was intentionally geared to the
language or literature aspects of the classes. '"'Laboratory Setting" in-
cludes reading instruction and practice which took place in a special
reading oriented environment usually called the reading lab, center, or
clinic. Sometimes it is difficult to distingu’ sh such programs from de-
velopmental or corrective-remedial instruction in other settings. How-
ever, if the lab setting was significant to the conception and operation
of the program, and particularly if it served more than a singular read-
ing function, it was so classified. Programs for the '"'Disadvantaged Pu-
pil" were identified as those providing special resding help for pupils
deprived in language and experiential backgrounds considered necessary
for school success. The "Special Emphasis'" division includes a mixed
bag of programs. These programs in the secondary setting may be short-
term and directed toward the college bound. Sometimes they appear as a
facet of research or as some special interest of a staff member. Rate
improvement programs were not given a special classification because
many of the other programs 1nc1uded rate imprnvement as one af their in-
struct;onal ébjectlves.

Sectdi

on 1: Multiphase Programs

Gustafson, Myrtle. "Team Work Provides- a Progfam of Readlng Instruct1on
in Secandary Schcals,“rﬁlgh School Journal 39 (January 1956) 220= 26 '

Thls artlhle presents the aetxvxtl'sg- ‘_ccordlnated multlphase o
1 junior college classes. The‘
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Johnson, Joseph C., II. '"'Some Aspects of Two Nonconventional Reading
Programs," Reading and Realism, J. Allen Figurel, Ed. Internatiomnal
Reading Association Conference Proceedings, 13, Part 1 (1969) 342-47.

The article describes how a diagnostic and reading skills facility
can implement a multiple-phase attack which: (1) serves as a remedial,
corrective, and enrichment center for junior and senior high school stu-
dents with pius or minus one standard deviation on intelligence and two
or more years above or below current grade placement as measured by a
measure of silent reading; (2) provides inservice instruction to teach-
ers; and (3) operates as a demonstration program. Children are bussed
to the center for 5 hours of regular class instruction each day for a
full semester. Emphasis is placed on the development of verbal facili-
ties and basic reading skills. Classroom teachers are released from
regular class assignment for observation and supervised teaching ia the
centers in order to improve their classroom instruction.

Paulson, Leitha; Dorinson, Zena; and Fiedler, Margaret. '"Building Read-
ing into the High School Curriculum," Forging Ahead in Reading, J. Allen
Figurel, Fd. International Reading Association Conference Proceedings,
12 (1968} 205=12. o

The authors set forth a multiple-reading program for high school
freshmen including extensive preschool training for teachers. The ser-
vices described include: (1) developmental reading lab (running five
periodiec l-week sessions -for a.year) designed to improve vocabulary,
comprehension, flexibility, and rate; (2) a reading clinic for severely
retarded readers used for diagnosis and consultation; (3) reading con-
sultants to work with teachers in setting up appropriate services for
slow learners; (4) learning aid center in which mechanical devices were.
used in a 6-week program for teaching English as a second language; and
(5) a program for culturally disadvantaged children. Commercial mate-
rials and wachines used are included.

Sﬁap,~Aifred;.‘“The Arlingﬁan;High:Sehéél4Rgadiﬂg21mpr6veﬁént!Pfégréﬁ,“,
Journal of Developmental Reading, 3 (Summer 1961) 275-79. ‘ co

Included hére is the description of four programs designed to meet
pupil mneeds for img:avipg,réading ability. The first program involves
freshmen, sophomozes, and senlor remedial classes incorporated with the
English curriculum, ~The developmental program.is generally limited to::
the‘¢911ege-bpgnd_studen"wishing;;dgimprove;reaﬂingvékillsgg,The;;hirdT
and ‘fourth programs. involve a 4-week summer ‘session and: a;1l0-week.adult
reading class. Details of practices, materials, and laboratory  facili-




41 (Mareh 1957) 53-64. (®)

Stahl, Ottemburg. "Organization of a Secondary Reading Program for a
Middle-Size City System,'" Journal of Reading, 12 (October 1968) 27-32.

A job analysis of a reading coordinator, secondary reading thera-
pist along with suggested criteria for selecting such pergonnel is pro-
vided.’ The organizational plans for a general developmental, recrea-
tional, and remedial program are discussed. The format of the planned
reading programs and inservice training in a high school are included.

Sucher, Floyd. ' "A Paradigm of Iwo Secondary Reading Programs,' National
Reading Conference Yearbook, 19 {1969).

A paradigm of two programs to integrate instruction and application
of skills into the total high school curriculum is presented. The
first, a junior high school program, utilizes content area assignmments
to teach developmental reading skills, study habits, and research tech-
niques. The effective use of scheduling of study time is emphasized
with charts and examples contained in the discussion. The senior high
school program is designed for a population compromised of Indian stu-
dents with limited language experience. It includes the use of content
area subiects taught through multilevel materials, study guide outlines,
tape recordings, films, and rewritten textbooks. Examples are included.

Section 2: Developmental Classroom Settings

ation .

77.

Anderson, J. A, "SevEntheGrade*Rgaﬂiﬁg Program," National Asscc
of Secondary School Principals Bulletin, 41 (February 1957) 172-

" A three~level devglgggesﬁaliﬁrcgfaﬁ"féf’graups of poor, average,
and accelerated seventh-grade readers-is described.  Programs were simi-
lar in general design, but each utilized material appropriate to the
ability of the pupils and varied in length of operation. Basic content
consisted of (1) timed word recognition exercises, (2) controlled reader
exercises;‘andx(B)~directédwréaﬂiﬂg>activiﬁies;.:Statistical.camﬁa:ison
of pretest and post-test résults for eachigroup are included; gains in -
rate and comprehension are reported for all groups. ' '

Braw, Martha and Patterson, Walter G. '"Reading Improvement in High
School," National Association of ‘Secondary  School Principals Bulletin,

A »This afEic1§keﬁé;qag§éfthe,rESuLts pf‘a é§ﬁe1$ﬁmgnta1iptggraﬁffﬁr%:
improving vocabulary, reading, and s;uﬂy_skillsg';Thefentire)frg#hmag"
class (228 §?¢deﬁt5)fﬁ212'hetefégeneausiy”graupe&~iﬁ‘lz sections meeting
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for two full study hall periods a week. Tachistoscopes, pacers, and
varied reading material were employed. Pretest and post-test compari-
sons indicated a growth of 3.8 vears in one semester. Student evalua-
tion of the program is included. The author concluded that subjectively
evaluated gains may be as important as test gains.

DiBiasio, Anthony J., Jr. '"A Developmental Reading Program,' Clearing
House, 36 (March 1962) 435-36,

A two- pronged high school developmental reading program, each sec-
tion meeting three times a week for 10 weeks, is discussed. The first
is an all-school program in which guidance in free reading was provided
with adjusted materials for slow, average, and superior readers. The
second is an instrument oriented program emphasizing speed, comprehen-
sion, study habits, and memory. A discussion of specific materials,
procedures, and organization of the lessons are included.

McCracken, Robert A. "Beginning a Developmental Reading Class in Eighth
Grade," Journal of Developmental Reading, 3 (Summer 196C) 280-82..

A teacher's schedule for the first 5 days of a developmental class
for 32 e;ghth-grade pupils is detailed. After pericds of initiation on
Monday and Tuesday, the teacher administered informal silent reading
tests at the sixth- and seventh-grade levels. .Group oral reading was used
to evaluate oral reading ability and levels. ' Thursday and Friday were
used to arrange groups by reading and listening ability, and placement

into one of the numerous library books borrowed for the program. Diag-
nosis contipnued .to adjust for growth, S

Wright, John.‘,"ngh School Students 1n a Cgllege Reading Glass "'qur=.,
nal of Réadlng, 9 (March 1956) 238 41 (E) ‘ o

Th;s artlcle presents the nature andjresults af a vgluntary non- . -
credit-college readlng 1mpravement course 1nvolv1ng both.college and
high school students. . . The.classes.met three times a.week. for 8 weeks. -
The program utilized wurkbaaks, textbaoks,'and mlmeggraphed sheets .cho="""
sen to meet ‘individual pupil needs. Objective evaluation indicated that
most 51gnlf;cant gain occurred in rate improvement. There were no test

score differences between the h;gh school and ccllege grcups. 




Section 3: Corrective-Remedial Programs

Battista, Thomas, Jr. ''Reasons for Reading Improvement," National Asso-
ciation of Secondary School Principals Bulletin, 46 (March 1962) 117-19.

This program emphasized motivation in teaching retarded readers.
The amount of reading required for warious occupations of interest to
seventh- and eighth-grade remedial readers was stressed. Reading mat-
ter for the program consisted of matexials used by members of the de-
sired cccupations and driver's manuals. The author concluded that moti-
vating retarded readers with material pertinent to their lives is most

effective for teaching reading skills.

Cohn, Stella, "Organizing anc Administering Public School Reading Clin-
ics," Reading and Inquiry, J. Allen Figurel, Ed. International Reading
Association Ceonference Proceedings, 10 (1965) 224-26.

The Special Reading Service Program in New York City is described.
Three tbousand severely retarded readers are enrolled in a clinic staffed
with reading teachers, psychologists, social workers, and other auxil-
liary personnel. The pupils are selected on multi criteria: 2 years
retarded in reading as evidenced by standardized test scores, personal-
social maladjustment, cooperative parental commitment, and average men-
tal ability. Major emphasis is the reorientation of reluctant retarded
readers to better reading habits and positive personal-social growth..

Conroy, Alice B. '"Using the School Magazine with Retarded Readers,' En-
glish Journal, 53 (November 1964) 624-26. :

The author describes the use of a literary magazine containing po-
ems, short stories, essays, and word games submitted and published by
junior high school studentis as the supplementary text with eighth- and
ninth-grade retarded readers whose standardized test scores feil 2 to 4
years below grade placement. ' The material was used to improve compre-
hension and appreciation skills in directed ‘reading ‘activities. It was
also employed to teach writiﬁgftechﬁiques;*@éét;?”analysiégsandvgéneralr'

languagefatﬁsi351l;5;rruq,

Mingoia, Edwin. "Improving the Reading of Academically Untalented Stu-
dents," English Journal, 49 (January 1962) 27-34. . = - o

) ~ The tﬁte&fphéseé’bf5éfptégraﬁffdr'imprévigg;readiﬁgﬁfof7é§adEmiéal-'
ly untalented students in junior and senior high school are depicted.
The'fifst»secticnldéscriEES'teachingfpfggedurés'féraguid;ngAthe,féading

.29

“139_?7‘



of a textbook chapter, phonics, and research skills on an individual
basis. The second section lists and describes a variety of materials
applicable to a remedial reading program. The article concludes with
a discussion of admirpistrative plans for helping poor readers.

Newman, Harold. "A Remedial Reading Program,'" High Points, 47 (January *
1965) 31-40.

A remedial program for tenth-grade vocational high students is de-
scribed and results are reported. Pupils reading below the sixth-grade
lavel and recommended by the teacher, guidance counselor, or parent were
grouped in five classes of 20 to 25 size. Each student attended classes
for five 40-minute periods a week for the entire school year. The pro-
gram involved the use of commercial material emphasizing phonetic,
structural, and context analysis, diction, vocabulary, and oral reading.
All subjects made gains exceeding normal progress. Social studies and
English teachers reported, however, that 60 percent of the subjects re-
mained inadequate in those subject areas,

Eenty,'Rnth c. "Remedlal Readlng Pays in Junior ngh School," Educa-
tion, 81 (February 1961) 277-80. , o

below MA and grede placement in eeventh end ‘eighth- grade is exemlned
Groups of six students are dismissed from social studies: -and/or Engllsh
classes to attend. the l-hour ‘sessions twice a week.  Teaching methods .
described in detail include Vleuel Motor Approach (VAKT), New Castle
Visual Method, and SQ3R. Statistical evaluation of the program is given.

gh75¢hcell§ﬁmﬂetﬁReeding Clesees, Cellfornla
ducation, 33 (March 1958) 141 42, (B)

T
iw }

= ,...

Wi lllams, jaek-W; V
Journal of Secondary

i An evaluatlcn of a. eummer program of eorrectlve readlng fcr 88 high
school youths heterogeneously- grouped into three classes is made. One
class used ‘Science.Research: Assoelatee Labgratariee, the -gsecond: used
reedtng wnrkbcoks end supplementary materlale, .and :the -third- used Read- -
er's. Digest end tachlsteeccpe.. The average gain per pupll was .7 years
' after 6 weeks ef instruction. . SPECLflC ge1ns and ‘losses for ‘each grade"

placement group are 1nc1uded ST et SO e e e g o
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Section 4: Content Area Emphasis or Setting

Ellis, U. Berkley. ''Developmental Reading im Junior High School,”" Jour-
nal of Developmental Reading, 6 (Autumn 1962) 41-49.

A content core oriented reading program in which pupils are grouped
according to reading level, teacher judgment, achievement test scores,
and intelligence tests scores is discussed. Seventh and eighth graders
are assigned the same teacher for English, social studies, and reading,
while the ninth-grade teachers combine only English and reading. Word
recognition techniques, comprehension abilitiles, and basic study skills
were emphasized. A chart of specific reading materials used for each
ability level group is given. Recommendations are included for those
desiring to initiate a similar developmental reading program.

Johnson, Gwen. '"An Effective Secondary Level Program in Practical Read-
ing for the Academically Disadvantaged.,'" New Frontiers in College-Adult
Reading. National Reading Conference Yearbook, 16 (1966) 203-09.

The author describes a content related "block" program for teaching
corrective and remedial reading for ninth-grade pupils ranking lowest in
overall reading achievement regardless of intelligence or potential.

The program utilized one teacher for consecutive periods to teach (1)
free reading, (2) English, (3) directed reading activities, and (&) so-
cial studies. The aim of the program was to remove the pressure of a
normal classroom situation.and allow for personal consideration of each
student. Source materials for the program are included as well as the
general. beﬂef1cs of the program fcr students and staff.

Reeves, Ruth. "An Experiment in Improving Readiﬁg in Junlcr ngh
School," hngllsh Jeurnal 47 (January 1958) 15 20 (L) '

A core des;gn prcgfﬁn wﬁzeh =d1usted act1v1ties Ear belaw average,
readers, average ability readers, and’ above‘average -readers - ig dis- -
cussed. ' -Content  area teachers. ccnperateﬂ C il :eading instruc- -
tion with:subject matter: material Pragram arrangqnent 1ncluded the*
first 6 weeks of instruction’ Qn:mythnl & and - “folklore, ‘the second 6’
weeks of background in Colonia imes;-and -the -final 6 weeks of 1n5trucﬁ
tion with. blograph;es ‘of: sclentlsts. Topical 1ibrary ‘books " an ‘the three
phases of the program were shelved by (reading) grade level. ' Test re- '
sults showed gains for the" three groups. Success of program was attrib-
uted tQ 1ts arganlzatlcn and fgcus af concern on- readlng 1mprcvement .

Sévefsﬂﬂ;‘Eileen E. "A Readiﬁgy?régrgm;fdr”ﬁigh'sthcal Studeﬁté;";lﬁé
- Reading Teacher,; 16 (November 1962) 103-06:. .- ... . ...~ e T




tn all-school developmental reading program designed by a school

reading committee composed of content area teachers including art, mu-
sic, and physical education instructors is described. The program was
incorporated in the basic curriculum, the English department being re-
sponsible for teaching the basic reading skills and vocabulary while
the social studies and science departments being responsible for the
teaching of study skills. Special classes were arranged for individual
and small group instruction upon the request of the students. In addi-
tion, advanced study and reading skills classes were organized for
college-bound students.

Shaw, Philip. "An Integrated Secondary English Gurriculum Offering
Reading Instruction,! Vistas in Reading, J. Allen Figurel, Ed. Inter-
national Reading Association Conference Proceedings, 11, Part 1 (1966)
171-76.

The author defines the principles and activities to be developed
in an inservice course designed to integrate reading instruction with
the English curriculum. The underlying purpose for such a program is
to develop a strong pupil-teacher motivation for reading literature.
Pragmatic suggestions for changing reading and instructional attitudes
of teachers and students with reference to literary elements are in-
cluded.

Smith, Richard J. "First Steps Toward an All- Schogl Readlﬁg Prcgram woo
qurnal of Raad;ng, 12 (April 1969) 569-74. o

The gaal of this pragram as, described in this article, was the
teaching of read;ng in each content area as part of the regular curric-
ulum. One thousand two hundred and fifty (10th-, 11th—< and 12th- grade)
puplla recnived readlng instruction in: each content area lass, individ-
ual help in the resource room supplleﬂ with. 64 carrels, and/or small
group ‘help in a_ special seminar room. -Described are:the means by which . the
teachers and administration undertcak 1nd1v1dual research projects as a
means of detexrmining the needs of the students. The role of a 3pacla1=
ly trained- "eadlng persau in arganlzlng and ccnductlng such a prngram
is- anlude ‘ e , U O S i e e
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The program involved the integration of all subject areas to meet indi-
vidual needs over a 2-year period. Although the groups continued to
underachieve, the average pupil had gained a 3-year reading level in
1.9 years of school in.cruction.

Section 5: Individualized Programs

Beltrame, Irvin and Van Dyk, Howard. "The Hillsdale Plan: Solution,
salvation,'" Journal of Reading, 12 (December 1968) 224-28. (E)

An individualized high school reading program using 30 carrels
equipped with controlled readers and tachistoscopes is described. Each
of the 15-day, 56-minute units emphasized main ideas, speed, vocabulary,
and reading for details through the use of multilevel materials (grade 1
through college). Five basic plans are outlined (one for each set of
six carrels). The program is distributed to each student at the onset
of the course. Each instructional unit involved basic instruction, an
example, and the means of applying that skill. A detailed description
of the strengths and weaknesses of the program is included.

Groff, Patrick. ''Materials Needed for Individualization," Reading and
Inquiry, J. Allen Figurel, Ed. International Reading Association Con-
ference Proceedings, 10 (1965) 156-59.

Two types of individualized reading programs -for junior -high schooll.
pupils are prescribed. The first is a free reading program in which pu-
pils choose their own reading matter; work at their own rate, and set
their ‘own purposes. Sharing :sessions are'dfganizedgfcr;the}gxehaﬁginng~
of “ideas and thoughts.- The 'second program involved ‘the choice of read-
ing:mgﬁéfial€frém”a?éréﬁafeiﬁlist;'fThefbcoks3céhéerﬁ’to?iésfdéalingj3”*:,
with a particular content arsa in order that thé class have ‘a structural®
framaﬁork.}fLiSts-df?bédké~éfd“éﬁggestidﬁshfdzyeachférggram'ara'includedi

‘ Hagméﬁﬁ*ﬁafiéﬁ;,TﬁDeveiﬁﬁﬁeﬁf;LfReé&iﬁg_Léﬁé?atéﬁiés;";jaﬁfﬁéiigifgg?ﬁ
velopmental -Reading, 6 (Autumn 1962):65-68. ..« . .
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Huettner, Otto and Hosmanek, John. “A Reading Program for the Superior
Student,'" National Association of Secondary School Principals Bulletin,

41 (March 1957) 65-68.

This article describes the theoretical and pragmatic aspects of an
elective course for superior students to promote proficient reading
with broad and beneficial interests. A course emphasizing comprehen-
sion, application, evaluation, and speed of reading is outlined in 13
detailed steps applicable for grades 7 through 12. The program empha-
sizes initial evaluation of ability leading to individually prescribed
programs to be completed at the student's own pace. Included is a de-
tailed list of materials that can effectively be used with superior
students.

Noall, Mabel S. "Mass Differentiated Skills Instruction in High School,"
Journal of Education, 142 (February 1961) 17-25.

A study is made of a program designed to provide individualized de-
velopmental instruction for eleventh- and twelfth-grade pupils. One
hundred and fourteen students volunteered for 7 weeks, meeting 1 hour
after school 3 times a week. The content emphasized speed; organization
and study skills; vocabulary; and reading of maps, graphs, and charts.
Most instruction relied on the individual's self-direction and evalua-
tion of the progress. Science Research Associates College Irep Labora-
tory and othermaterials were color coded for individual needs and read-
ing levels. Some groups were organized when a number of pupils revealed
a similar weakness. Presession and post-session test comparison re-
vealed significant gains in interpretation of social studies materials,
vocabulary, and map, chart, and graph reading.

Walker, Jerry L. '"Conducting an Individualized Reading Program in High
School," Journal of Reading, 8 (April 1965) 291-95. '

The article outlines the procedures for English teachers to follow
in organizing and maintaining an individualized reading program at the
high school level. Suggestions are offered for initial diagnosis of
needs (formal and informal); planning a program encompassing literary
skills, knowledges, and appreciaticns; directing assignments; keeping -
records; and final evaluation of work. - A discussion of-the role of the
teacher in guiding and directing the program for most efficient use of
teacher time is included.

L e 4




Section 6: Laboratory Programs

Beacon, Ruth and Gillette, Lloyd. '"The Eugene Reading Program,' High
School Journal, 39 (December 1955) 185-88.

These voluntary reading classes operate as extra curricular labora-
tory improvement courses. The students largely are limited to normal
or above intellectual performance. Under the Oregon system, the cost
of the excess cost program was underwritten by the State Department of
Education. A broad range of reading skills is stressed. Particular
attenicion is given to proble.is of study concentration. In this program
students wcrk out their own plan for improvement and are enccuraged to

Brueckman, Elizabeth. "A Reading Laboratory," National Association of
Secondary School Principals Bulletin, 47 (March 1963) 89-93.

This program emphasizes the student's acceptance of machines as
aids for reading improvement rather than a substitute for learning. The
program entails the increase of awareness and accuracy of comprehension,
logic, rate, and survey in a 3-day per week course for college prep stu-
dents. Each segment begins with preliminary group discussions; however,
the body of the course is individually oriented with pupil self-evaluation
and self-direction as goals. Materials and functions of coordinator are

described.

Engelhardt, Reate M. "Speed Is Not a Naughty Word," Journal of Reading,
8 (April 1965) 330-31.

The author examines a developmental (rate and comprehension im-
provement) program organized for a l-hour period each day for a. full se-
mester in a high school reading center. Each student used a variety of
mechanical devices to 1mprave speed while emphasizing adequate level
comprehension. Comparison of test results at the beginning and end of’
a semester of instruction indicated an average ‘increase on standardized
rate test of 251 wpm to 360 wpm and an increase on the Shadowscope ma-
terials from 282 wpm to 619 wpm.. Author felt a&equate gumprehension
(75 percent average accuracy) was maintaiﬂed. S v

Freed, Ruth. ey reloping a High School Reading Lab," Journal of Secon-
dary Educatlon, 40 (Nnvember 1965) 303-09. ' . '

This article descrlheq the nature and results of a multiple labora<
tory pregram for high school students. The three programs included a

[”‘(‘l
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remedial program for severe Teading problems (lasting 1 semester to 1
full year), an improvement program (9 weeks) organized in regular En-
glish classes, and a developmental program (9 to 18 weeks) for superior

junior and semior studemts. Pre- and post-reading testing at the begin-
ning and end of 8 weeks indicated growih ranges had increased. In-
creases in silent reading and spelling also are reported. The article

presents specific books and mechanical devices with their costs.

Gates, Karen. "A Readmobile Takes to the Road," Journal of Reading, 14
(November 1970) 89-93.

This is a descriptive-pictorial report on the nature of a remedial
reading laboratory program which takes place in a converted truck, the
Readmobile. This mobile lab serves a junior-senior high school as well
as three elementary schools. Financed by Elementary amd Secondary Edu-~-
cation Act Title I funds, it provides individualized help to each pupil
during study hall periods. Tests, materials, and instruction are brief-
ly described. Views of the program at work are provided.

Marquis, Bettylle. '"Developmental Reading--New Albany High School,”
Journal of Developmental Reading, 7 (Autumn 1963) 58-062.

This developmental reading program involved 700 sophomore, junior,
and senior students assigned to a reading laboratory to replace one En-
glish class each week for two semesters (30 sessions). Each subject
was assigned a booth containing a variety of commercial materials and
machines for increasing comprehension and speed as well as improving
vocabulary, critical reading ability, skimming and scanning techniques,
and SQ3R study method. Evaluation produced mixed results: an average
gain of 10 percent im comprehension, and an average gain of 71 percent
in rate. A number of program recommendations are presented as result
of a two-year evaluation.

North, Marie. "Measurable Gains Made by High School Students in a De-
velopmental Reading Course,'" Journal of Developmental Reading, 5 (Spring
1962) 208-13. . :

A report is made of the measurable gains of students who partici-
pated in a developmental reading program offered as part of a regular
English composition class for twelfth-grade students. Three hundred
and sixty-eight students were divided into three groups of superior
students and one group of slow students. The program, incorporating

27 55-minute periods in a reading lab, utilized pacers and films for

improvement of speed, caggrehEﬁSiég,“flexibility;”aﬁdfétudy'skiilsg
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Growth in both reading rate and comprehension were appreciably above
the median for the national norms. Low gains in vocabulary scores were
attributed to each of progress by less able students.

Section 7: Disadvantaged Pupil Programs

Fry, Richard. '"A Reading Program for a Job Corps Urban Center,'" New
Frontiers in Coliege Adult Reading. National Reading Conference Year-
book, 16 (1966} 76-82.

A 10-week remedial program that involved the integration of read-
; zo regular language arts classes for high school drop-outs from

ing i
lower socioeconomic levels with better than a grade-4 reading ability
is described. The program emphasized (1) reading and writing in prac-

tical situations (filing applications, etc.), (2) cloze technique using
passages from vocational training manuals, (3) modified speed and com-
prehension lectures and drills, and (4) tachistoscopic exercises. Ser-
viceable commercial materials for the program are listed.

Hess, Lettie and Hall, Robert L. ''San Diego Unified School Districts
Reading Demonstration Program for Disadvantaged Youth," Reading and Re-
alism, J. Allen Figurel, Ed. International Reading Association Confer-
ence Proceedings, 13, Part 1 (1969) 302-17.

A multiphased program for 800 seventh- through ninth-grade disad-
vantaged youths as conducted is described. Results showed an increase
in grade equivalents from a 3.20-6.10 range in September to a 4.90-7.50
range in January. The program emphasized word attack, sight vocabulary,
motivation, comprehension, concept farmatlcn, and efficiency in reading.
It was characterized by five phases: (1) parent ccunsellng and adult
instruction; (2) total immersion program for pupils retarded 4 or more
years in reading; (3) diagnostic and corrective services designed to
meet individual needs of children reading 3 or more years below grade
placement; (4) total school program of inservice instruction for content
area teachers; and (5) Engllsh as a second language w1th emph351s on’
language - concepts.

Marani, S. Danaliaaﬁd Tiv?is,'gésééﬁir'"A Sucgessful Readlng Program
for the Disadvantaged " The Readingfieacher 24 (Octobev 1970) 39-41.

The attempts to 1mprove readlﬂg *cores,gnd skllls cf seventh grade
students in an urban junior’ hlgh school are ‘described. The schema ..
adopted features’ sequentlal skllls develgpment ‘1nd1v1duallzed prac—“
tice in specific skllls 1ndependent réading, grouping for effective
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reading instruction and definite motivation. Personnel involved were
the English teacher, the reading teacher, and a teacher aide. Classes
met five times per week, three times for group instruction and twice

for provision for individual needs. The mean scores on pretests and
post-tests using the Gates Reading Survey Tests showed gains were suffi-
cient (a mean of 1.0 for the group) to warrant continuation and exten-
sion of the program to grades 8 and 9.

McCormick, Ida; O'Rand, Barbara; and carillo, Lawrence. "Improving the
Reading Achievement Level in a Junior High School,'" Journal of Reading,
12 (May 1969) 627-33.

This is an evaluation of a reading program for 268 language disad-
vantaged seventh graders. students reading on or above grade level
were given foreign language training while those reading below grade
level were grouped and given special reading help. Pupils were grouped
according to reading grade and placed in appropriate level Macmillan
reader. Students reading below fourth-grade level were taught in an
experimental program of i.t.a. All students were instructed the first
three periods of each day from September to May. Post-testing revealed
a mean gain of 1.1 as compared with the annual mean gain for the previ-
ous 6 years of .6. '

Netchinsky, Irving. ''The Reading Improvement Program at the State Uni-
versity Urban Center in Brooklyn," Journmal of Reading, 11 {February
1968) 362-66. B

A total program designed to improve the reading skills of 40 dis-
advantaged high school graduates with a goal of college entrancc or ob-
taining employment is presented. The reading portion of the program
ran for 3 months, each group of 10 students meeting for three 50-minute
periods a week. Skills in English, typing, and business areas were
taught at other times of the day. Pretest and post-test comparisons
revealed a mean vocabulary gain of 1.2 years, a mean compiéhension gain
of 2.0 years, and a total reading mean gain of 1.5 yesrs at the conclu-
sion of the program. Activities used to improve the reading skills
(emphasizing vocabulary, comprehension, study skills, and rate and flex-
ibility) are discussed.

Strang, Ruth. "Teaching Reading to the Culturally Disadvaﬁtagéd'in
Secondary Schccls," Journal of Reading, 10 (May 19&7) 527-32.

An gppraaéh’directeé:téﬁéf&'cultﬁtaily deprived pupils with normal
intelligence who are 3 Dr‘m@reiyeéﬁébpéhiﬁd*gfadejﬁlacément-ig;reading'
is ‘described. Stress is put'cn:bégiﬁning;iﬁStructiQn'ﬂith matétia1s
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that have immediate meaning and purpose, such as driver's manual or rec=
ipes, and diagnosing while teaching. Methods and materials successfully

uged by dis advantaged youths in developing word recognition skills, in-
creasing vocabulary, reading sentences, and improving oral language are
succinctly described. Merits of keeping tangible records of progress,
such as wall charts, and specifically rewarding desired behaviors are
also emphasized.

Section 8: Special Emphasis Programs

‘

Carroll, Hazel Horm. '""Meeting the Reading Needs of Studeants Preparing
for Cnllege Study," The Philosophical and Sociologiczl Bases of Reading.
National Reading Conference Yearbook, 15 (1965).

A reading improvement program for bigh school students enr rolled in
a college preparacory course is discussed. The fifty class hours were.
directed toward the skills and sttitudes helpful im achieving success
in college. Specific skills emphasis was on flexibility, comprehension,
critical reading, voczbulary, SQ3R, summarizing, and listening. Sugges-
tions for attitudz change include techniques of self evaluation, devel-
opment of irdependent interests, etc. A list of materials for skills
1mp1gvrmeﬂt is included. Post-program evaluations showed general im-

Dobrin, Ruth. '"The Massapequa Story: A Pre-College Reading Program,'
Journal of Developmental Readlng, 4 (Spring 1961) 159-73.

A study tecnﬂlque approach to improve the performance of college
bound students on competitive exams is described. The article includes
detailed discussions of the mechanics of scheduling, the methods of vo-
cabulary development and enrichment, the improvement of reading rate,
the use of rapid reading techniques. and. skimming, the development of
comprehension and interpretation skills, and the effective use of eval-
uation. Detailed lists of professional’ reference books as well as stu-
dent materials for sklll develapment are also lncluded . .

Johnson, Laura S. "The Newspaper: A New Textbook Every Day--Part I,"
Journal of Readlng 13 (November 1969) 107-12;  *Part II," 13 (Decemher

1969) 203- 06

The first artlcle descr1bes the use of a REWBPEPEI as the textbnak
for a Diagnostic and Remedial Learning Center. The newspaper, initiated
in an attempt fto. Prav1de nontextbook material to mnt1vate reluctant un-
derachlevers, was used 1ndividually with 20 boys ranging 1n‘age from 16
through 19 years. The ‘second article provides a survey of unique activ-
jties to teach reading skills plus an evaluation of the entire program.
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Mersand, Joseph. "Reading for Superior Students in a Comprehensive High
School," Reading Teacher, 16 (May 1963) L42-47.

The program for superior high scheosl students that is described
here attempts to develop rezding habits in bkoth scope and depth through
the use of research papers. The article lists suitable literary works
for superior students. A list of special texts for critical rTeading and
sources for guiding gquestions is included with detailed examples of each
for developmental lessons.

Sargeni, Eileen. ''College Reading Before College," Journal of Reading,
14 (November 1970) 83-88.

An elective course for juniors and seniors in advanced reading
skills of rate, comprehension, study, and vocabulary development is de-
scribed. It is part of a broader school emphasis on reading including
content-teacher application and a reading clinic. The class meets 5
days per week for a semester. Workbooks rather than mechanical devices
are stressed. Specific procedures and materials employed are discussed.
Evaluation reveals improvement in all phases of reading skills, improved
grades, higher college board scores, and positive reaction from former
students now in college.

Stephen, Patricia. "Teaching Reading by Typing," Journal of Learning
Disabilities, 1 (July 1968) 419-22.

A case study describing the use cf the typewriter to teach reading
to a 12-year-old nonreader is discussed. The subject was taught to type
in 50-minute lessons a dav for a 6-week period. 1In addition, Sullivan
Programmed Readers were employed for 1 hour each afternoon. At the con-
clusion of the typing lessons, the youths had incidentally learned 50
sight words. The program continued for 6 months until the end of the
school year. Testing at the beginning of the next school year evidenced
retention of skills previously learned. - :
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Part III--bescriptive-Comparative and Experimental Rasearch

The annotations of 40 comparative or experimental studies of sec-
ondary reading programs or approaches published during the 1955-69 peri-
od are presented here. Sixteen of these are doctoral studies, and the
locational data for Dissertation Abstracts are included in the abstract
heading. The other studies largely appeared in professional reading
journals. Generally speaking, the findings of the doctoral studies are
consistent with similar types of studies published in professional jour-
nals, but they tend to be more rigorously designed and effected, more
innovative and extensive, and their findings more specific and qualified.

For the most part, these studies fall into descriptive-growth,
descriptive-comparative, or experimental approach patterns. The major-
ity compared one or more experimental approaches to secondary reading
instruction with a control group situation; 20 utilized jumior high sub-
jects and 20 were conducted at the senior high level. They represent a
fair variety of secondary programs or approaches, but there were toc few
of some program subclassifications to make it useful to divide them be-
yond school levels. 1Indeed, some of the junior and senior high programs
could be interchanged by leval as far as organization or approach were
concerned. :

Although most of the studies were able to produce beneficial
changes in reading, reading attitudses, and sometimes in academic trans-
fer for the experimental subjects, the experimental subjects weren't
always statistically superior to the controls. 1In those studies where
the advantage clearly went to the experimental programs, certain condi-
tions seemed to cccur: (1) improvement was gained in specific skills,
/hen definite and intensive instruction and practice were given to those
skills; (2) specific skills and knowledges were more .likely to improve
than the total profile of reading behavior; (3) innovative and/or mul-
tiple teacher programs were more likely to produce satisfactory results
if the teachers were experienced reading prnfessicnals, or if the teach-
ers had close rapport. and interaction with an experienced professional
coordinating the innovative program; and (4) greater growth occurred
when a sense of obtainable purpose or useful mission permeated the ex-
perlmental staff, . . , e

,nggainglimiggﬁicns typical of this type of research were noted:
(1) too often, the program had not been shaken down through a pilot
study; = {2)" frequeatlv the . programs were short in duration and may not
have demunstrate@'fgll impact on grawth . (3)-detailed descriptions of
subjects ‘and instructional operations were. infrequent;. (4): relatively .
few employed a delayed follow-up to detormine residual effects; (5) few
studies carefully controlled for Hawthoxne effect; and (6) some programs
seemed rathexr arbitrarily laid-on to the regular currlculum, Of course,
some.of these are inherent 11m1tatlans imposed by practical exigencies
in. the lives of doctoral students and. teacher-researchers. By the same-
token, condltlons posslble under more normal try-out circumstances: might
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have produced better results for the type of program involved. It i.
significant that several researchers cited lack of teacher interest or
empathy with the program as a suspected factor in absence of expected
improvement.

Section 1: Junior High School Programs

Berkey, Sally. "A Successful High School Developmental Reading Pro-
gram,'" Journal of Reading, 10 (April 1967) 442-47.

The effects of a required developmental reading laboratory program
involving 600 ninth-grade students are evaluated. Homogeneously grouped
classes met each day for 8 weeks in lab for group and individual imstruc-
tion. A physical pre-exam was required. The first week of instruction
involved a general grientation to the lab. After the intensive 8-week
program, students returned to English class but spent ome period each
week for the remainder of the school year in the lab practicing the fol-
lowing skills: refinement of reading techniques and development of vo=
cabulary, reading interests, indepemdence, and differentiated attack to
varying reading purposes. Pretesting and post-testing indicated an av-
erage gain of 1 full year at the end of the 8-week program. Follow-up
evaluation indicated a total gain of 1.8 years in 10 months.

Castens, Anne C. A Comparison of Two Organizational Approaches to Read-
ing Instruction for Below-Grade-Level Readers in a Seventh Grade.

158 p. (Ed.D., Rutgers University, 1963) Dissertation Abstracts, 24,
No. 7, 2733. Order No. 64-1222, microfilm $2.75, xerography $7.40 from
University Microfilms. : : : ' '

A matched pair study comparing the effect of an experimental or-
ganizational program consisting of the basic program plus three 20-
mimute perisds of corrective reading instruction with the basic program
alone which consisted of four 40-minute periods per week of developmen-
tal reading instruction is described. The subjects consisted of 19
pairs of seventh graders reading below grade level and equated for IQ,
sex, chronological age, and reading achievement. Results showed no
differences between the groups on reading test scores, grades, Califor-
nia Test of Personality, or on: an interest inventory, but classroom
teachers (nonreading) reported changes in favor of experimental sub-

jects in’ classroom participation and attitude. -

.Cawleyjjjchn;féhaffinj ji;JEﬁderunning,-E;7~“An}Evé1uati§g'ﬁf afjﬁnibr
High School Reading Improvement Program,' Journal of Reading, 9 (October
1965) 26-27.. T e T T T T e e
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This article compares progress in two developmental reading pro-
grams for two groups of junior high school pupils. Group A (N of 72)
and Group B (N of 79), whose reading performance was adequate for grade
placement, were divided into smaller groups (10-12) for 25 minutes of
instruction each day from September to January. Groups A and B varied
only in the type of commercial content used. Gain for Group A from
September to May was 2.32 years; for Group B, gain was 2.43 years. Re-
sults indicate improvement can be noted in rate and comprehension if
reading teachers concentrate efforts in these areas.

D'Annunzio, Anthony. An Investigation of the Effects of Three Differ-

ent Reading Programs on Junior High Schcnl Students. 173 p. (Ed.D.,

Temple University, 1965) Dissertation Abstracts, 26, No. 3, 1473-74.
Order No. 65-9475, microfilm $3.00, xerography $8.00 from University
Microfilms.

An experimental study comparing Group 1 experience-type reading
program with two control programs Group 2 (basal reader with investi-
gator), and Group 3 (basal reader program with classroom teacher) is
discussed. Subjects were matched for chromological age, reading grade,
IQ, vears in school, and sex, and were drawn from the entire seventh-
grade population. Each group followed its program for one period per
day for 8 months. The experience-type program. emphasized (1) the formu-
lation of questioms, (2) field trips, (3) discussions, (4) directed
reading activities, (5) individual e3perienceﬁstories, (6) fellow-up
activities of a language usage nature, and (7) independent reading.
Results revealed Group 1 (experimental) to be superior to Group 3 on
all achievement and intelligence tests and significantly better than
Group 2 on vocabulary reading and English usage.

Dirienzo, Angelo E. A Comparison of Seventh and Elghth Grade Pupil
Achievement in a Basal and Non-Basal Reading Program. 16; p- (Ph. D.,
University of Connecticut, 1954) Dissertation Abstracts, 25, No. 8, :
4491-92. Order No. 65-2703, microfilm $2.75, xerography $7. 60 from

University Microfilms.

The subjects in the study described consisted of 240 seventh- and
eighth-grade pupils in one school system who were divided into eight:
instructional groups, four seventh and four elghth. Two seventh- and
two ELghth-grade groups formed the basal and vonbasal: sections.’' The.
nonbasal program followed a teacher's guide of methods and-‘activities.
The subjects were pretested and post-tested for reading achievement,
interests, and recreational reading habits. 'Ihé'experimEﬁtrlaSted one
semester. - The results indicate no significant: differences in favor of
either approach - in growth:of readlng achlevement, read:ng habl-s, or -
:eadlng attitudes. : = SR LT e T -




Friedman, Robert. A Comparison of Two Instructional Programs for Se-
verely Retarded Readers at the Junior High School lLevel. 238 p. (Fh.D.,
University of Southern California, 1964) Dissertation Abstracts, 25,

No. 9, 5110-11. Order No. 65-3103, microfilm $3.10, xerography $10.80
from University Microfilms.

The specific purpose of this study was to compare the relative ef-
fectiveness of the reading-for-pleasure program with that of the tradi-
tional skill-oriented program in producing changes in silent and oral
reading ability, attitude toward reading, and self-concept. The reading-
for-pleasure program consisted of group developed reading activities
such as skits, experience stories, and class newspapers, in a round-
table setting, with little participation, and no direct instruction in
reading skills. The sample consisted of 116 students, retarded in read-
ing at least l% years, and equally divided between seventh, eighth, and
ninth grades. A second sample was formed of 22 pairs matched for sex,
IQ, silent reading ability, and socioeconomic status. Results indicate
no significant differences between the two programs for the 15 week
study. Differences between matched pairs or between socioeconomic sta-
tus were not significant.

Geszer, Austin and Santore, N. "A Comparison of Various Reading Im-
provement Approaches,” Journal of Educational Research, 61 (February
1968) 267-72.

This study compares the effects of various mechanical rate build-
ing techniques and their lasting effects on ninth-grade pupils. The
114 subjects were divided into five groups: (1) controlled reader with
left to right guided slot, (2) controlled reader with open or free slot,
(3) shadowscope accelerator, (4) rateometer, and (5) clock timed read-
ing. Each group utilized the same material adapted to their own mechan-
jcal device. The program involved 20 minutes of study hall time for 6
weeks.  Results at the end of the program and a follow-up testing 1 year
later indicated that. all groups had made gains, but the controlled read-
ing group (guided slot) was the only group to make significant gains in
rate and retention of rate 1 year later. T o ) o :

Guernsey, James L. A Proposal for Tea;hing;ﬂeading,ig_thngast:IéliE"
Junior High School. 166 p.  (Ed.D., Columbia University, -1968) = Dis-
sertation Abstracts, 29, No. .10, :3523-A.... Order No. 69-6031, microfilm

$3.00, xerography $7.80 from University Microfilmsi . = =0 0 o7t

Accarding;tc,t@is_studykan'aﬁalysis:cf.the;literatufe-revealed'ﬂa-:
reports of school Wide‘prbgraESEWhESQfallrconteg;MtEEQhefsrcarry respon-
sibility for. reading instruction in their classrooms.. Most programs- -
reported reveal the common practice to consist of special reading
classes. Strengths and weakness of both plans were analyzed, and a
"gynthesis" approach is recommended consisting of developmental reading
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classes for all seventh graders, remedial classes for pupils with read-
ing difficulties, and support for subject teachers to implement reading
skills instruction in the content classroom.

Hall, Nacon and Waldo, G. P. ''Remedial Reading for the Disadvantaged,"
Journal of Reading, 11 (November 1%69) 81-92.

The subjects of this study were 251 seventh graders from eight in-
ner city junior high schools. 1IQ's of subjects ranged from 65 to 140
and reading levels from 2.6 to 10.1. The subjects met for four 40-
minute periods a week throughout the entire year. Materials for the
program consisted of paperback books, Reader's Digest Skill Builders,
Turner-Livingston Series, plus teacher made exercises to meet apecific
skill weaknesses. Pre- and post-reading test results were analyzed by
IQ groups. Pupils in the highest IQ groups made the greatest progress.
Next greatest gains were incurred by the lowest IQ group. Children in
the lowest reading ability group made the greatest progress, whereas
highest reading ability groups made the least. A breakdown of specific
findings is presented.

Martens, Mary. '"'The Role of a Pacer in Improving Comprehension,'" Jour-

nal of Developmental Reading, & (Winter 1961) 135-39.

The growth in comprehension of two groups of seventh-, eighth-,
and ninth-grade girls retarded in reading (reading achievement at least
1 year below mental grade placement) is evaluated. The program lasted
for 20 weeks, each group of 24 pupils meeting twice weekly for 45 min-
utes. Similar reading maierial was used for each subject, groups dif-
fering only in the experimental group's use of pacers for one-third of
each period. ~Precomprehension and post-comprehension testing indicated
significant gains for both groups (2 years growth on one calendar year).
Experimental group made more rapid gains during the program.. . TFollow-up
testing 6 months later revealed control group to be gaining or. experi-
mental. Comprehension gains were relatively permanent.. . .- T

McDonald,sTﬁéﬁas;én& Eacké,,é. Q¥A~iﬁél§éét étﬁ§y cffarSatﬁtéﬁibﬁ Réad;
ing Program,'  Journal gﬁqREadiggg,12?(Nafchi1969);461566;v51lal2;~

- The article %é;irts'the;:ésults?oféa{mnitipiémlevel:fgédingfpra%
gram for 650. ninth-grade students: ;:The' Science Research -Associates

rLabgratofygbasédlprcg:amjrép;ﬁcedfg;udthallrtime5far'a~2§yearrperiod;“

Students were assigned to accelerator groups (high' reading potential),
developmental groups (average or slightly below grade potential), cor-
rective groups (below reading potential), and clinical groups (func-"
tional disorders  in readi ’

in reading). - Agalysis@cﬁgpggiqdic'téstiﬁgﬁindiéated*




that grade-9 mean performance increased from below the national norm
in September to comparable average national norm in January, and ex-~
ceeded norm in May. In general, improvement was greater in the first
semester than the second, and greater gains were made in the second
year than in the first. Specific results in comprehension and speed
for each group are included.

Nasman, John. "A Study of a Reading Improvement Program in the Junior
High School," Elementary English, 43 (April! 1966) 383.

Two experimental 6-week programs involving seventh, eighth, and
ninth graders guided by reading specialists in cooperation with the
language arts teachers are reported. The programs utilized commercial
matsrials and devices to improve reading skills. The first experimen-
tal program compared 188 students receiving reading instruction by a
special reading teacher with a group of 186 students receiving no help.
Testing took place at the end of the 6 weeks, after 6 months, and after
7% months. A significant growth in reading was made by experimental
group after the 6-week program. A significant loss of gain occurred
by the end of the next 6 months. A significant delayed gain was ob-
sarved at 7.5 months, but it did not equal immediate growth. The sec-
ond study utilized 1,127 seventh, eighth, and ninth graders enrolled in
the special reading program. Students were divided according to grade
level, scholastic aptitude, sex, and morning or afternoon instruction.
Results of post-testing revealed greater gains made by ninth graders as
compared with seventh and eighth graders; no significant differences
were found between aptitude groups, sex differences, or morning and af
ternoon instruction.

Rasmussen, Glen and Dunne, Hope. "A Longitudinal Evaluation of a Ju-
nior High School Corrective Reading Program," Reading Teacher, 16 (No-
vember 1962) 95-101.

This well-designed study analyzes the effectiveness of the seventh-
grade corrective reading program (IQ's of 90 or above and reading 1 or
more years below reading norm) as compared with (1) a control group of
seventh-grade students receiving no special reading instruction and (2)
a matched pair group. The subjects divided into four groups of 25 each.
The goals of the program were the improvement of study skills and criti-
cal thinking. Results of post-testipng at the end of 1 year showed no
gignificant improvement in any of the groups. However, a follow-up of
pupils in the corrective group for 5 years indicated a significant de-
crease in drop-out rate and iower rate of school retardation.

Summers, Edward G. An Evaluation of Reading Growth and Ret:ntion Under

Two Plans of Qrganlzatlon for Seventh Grade Developmental teading.

T §.
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320 p. (Ph.D., University of Minnesota, 1963) Dissertation Abstracts,
25, No. 4, 2386-87. Order No, 64-7282, microfilm $4.10, xerography
$14.40 from University Microfilms.

This study evaluated a seventh-grade developmental reading program
effected through 20 social studies-English classes in a junior high
school located in a suburban, high socioeconomic area. Two scheduling
patterns were compared: onz semester classes receiving five instruc-
tional periods per week with whule year classes receiving three instruc-
tional periods per week. Both groups used an 87-unit curriculum and
were taught by teachers relatively inexperienced in reading but assisted
by a trained reading superviscr. A study of the retention of skills
plus an analysis of differential success by sex and intellectual ability
was included. The results revealed significant improvement for both
scheduling patterns with some greater improvement by tche whole year
group on speed of reading. Females achieved greater improvement than
males, and the middle intelligence range (mean IQ of 1i8) greater im-
provement than high and low IQ groups, although some limitation of test
ceiling hindered assessment of the top intelligence segument. The one
semester group not only maintained but improved vocabulary and level of
comprehension scores.

Underwood, William J. An Experiment in Teaching Developmental Reading
in the Union High School at Mexico, Missouri. 22 p. (Ed.D., University
of Missouri, 1956) Dissertation Abstracts, 16, No. 11, 2110. Order No.

56-3349, microfilm $2.90 from University Microfilms.

This was an experimental method study which compared the effect of
an experimental program in developmental reading instruction with a
control program in developmental reading at the eighth-grade level.
Statistical comparison of results were made for the 158 N experimental
population with the 166 N control populatior:. In addition, comparisons
were made for a matched group of 124 on five areas of measured reading
ability and for amount of voluntary reading, for boys with girls, and
for upper segment language intelligence with lower. Partial results
include: (1) that beth programs produced significant gains in all areas
of reading ability; (2) that the experimental program was highly effec-
tive in stimulating voluntary reading; (3) that the expeérimental pro-
gram was statistically superior in rate improvement gains but not in
vocabulary, comprehension, and word attack skills; and (4) no signifi-
cant differences were noted in the sex or intelligence levels compari-
sons. (See also, the Ramsey study.)

walker, Frederic R. "Evaluation of Three Methods of Teaching Reading,
sSeventh Grade," Journal of Educational Research, 54 (May 1961) 356-58.

A comparison is made of comprehension and vocabulary growth of
three seventh-grade developmental reading programs. The 86 pupils were

o
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randomly divided into three groups: (1) an experimental group empha-
sizing only each individual pupil's deficient skills; (2Z) a Science Re-
search Associates (SRA) Lab group completing all lab activities whether
or not they are needed; and (3) a control group utilizing seventh-grade
reading textbooks and accompanying workbooks. The sessions ran for one
period a day (45 minutes) for 6 weeks during January and February. Re-
sults of pre- and post-reading testing indicated that vocabulary and
comprehension growth were greatest aong the poorest readers. Although
all groups demonstrated progress, the SRA group demonstrated the most
consistent progress made by all students and used least amount of teach-
er time.

Warren, M. B. ''Massapequa Junior High School Reading Program," Journal
of Developmental Reading, 5 (Summer 1962) 245-54.

This study analyzes the effects of a controlled reading program at
the junior high school level. The sample consisted of two groups of 25
"R track students matched on their similarity of reading abilities.
The program involved three periods of instruction and percebtual train-
ing via the EDL Tach-X and EDL Controlled Reader. The control group re-
ceived similar instruction via a hand tachistoscope and book-type mate-
rials. Class procedures included perceptual training, vocabulary de~-
velopment, cowprehension quizzes, and discussions. Test rezults indi-
cated a significant difference in rate and total grade equivalent scores
between the two groups favoring the instrument group. A spring semester
follow-up study revealed continued growth in reading skills.

Williams, Fred. S. A Study to Determine the Placement and Evaluation of
a Developmental Reading Program in the Eighth Grade of the LaMarque,

Texas Junior High School. 138 p. (Ed.D., University of Houston, 1964)
Dissertation Abstracts, 26, No. 3, 1439-40. Order No. 65-9180, micro-
film 53.00, xerography $6.60 from University Microfilms.

The intent of the study was to compare two procedures in organizing
an eighth-grade reading program. Five classes (basal group) followed
the state adopted basal reader and literature book plus adopted supple-
mentary materials. Five classes (developmental class group) used pacing
machines and controlled readers in addifion to the state adopted basal
reader and literature book. Study was conducted for 2 years with a to-
tal of 428 pupils. No significant differences were noted between the
two approaches nor between the interchange of programs, Students at
the lower levels of proficiency benefited more from the developmental
program than the higher reading level students. Successive classes in
the two programs made gains. Classroom teachers could expedite either
program, although some have aptitudes which lend themselves to the de-
velopmental pattern. '
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vanuzzi, Joan R. An Experimental Study of the Effectiveness of a Course
in Learning-to-Learn. 237 p. (Ph.D., Cornell University 1967) Dis-
Sertation Abstracts, 28, No. 6, 2079-80-A. Order No. 67-16,381, micro-
Film 63.10, xerography $10.80 from University Microfilms.

This study examined the comparative effects of 20 hours of instruc-
tion in a learning-to-learn program with ninth graders during a 4-week
ummer span. The design called for two groups of learning-to-learn,
ne group of study skills instruction, and a control group receiviang no
instruction. The learning-to~-learn program emphasized training in com-
prehension skills, memory improvement, analytical and searching atti-
tudes, and error suppression. The results indicated that the learning-
to-learn students produced significant transfer to critical thinking
and numerical problem solving. No effects were observed in verbal rea-
soning, academic achievement, and affective variables.

Qo w

Zepp, George D. The Improvement of Reading and Reading-Study Skills in
ough English, History, Geography, and Science.

Grades Seven and Eight Thro L |
320 p. (Ed.D., University of Maryland, 1963) Dissertation Abstracts,
26, No. 1, 218. Order No. 64-6360, microfilm $4.10, xerography $14.40

from University Microfilms.

An investigation of the impact of teaching reading and reading-
study skills through content area instruction upon achievement in silent
reading, work-study skills, and content subjects is made. The method
included monthly planning sessions with the cocperating content area
teachers for a period of 1 year. Results indicated that 54 percent of
students increased in silent reading, 33 percent reflected no change,
and 13 percent regressed. Improvement was greater in work-study skills
and in science and social studies achievement. Regsearcher concluded
that the aid of a curriculum director and inservice education programs
can help content area teachers to develop student reading skills while
developing content area learnings.

Section 2: Senior High School Programs

Adams, Royce W. "Turning a Dumping Ground into an Effective Reading
Program,” Journal of Reading, 8 (May 1965) 396-501.

The article reports pretesting, post-testing, and follow-up testing
results of a machine oriented remedial reading program incorporated in
high school English classes. The sample consisted of 22 students who
had zn IQ of 90 or better, grade level score on arithmetic tests, and
wers reading 2 or more years below grade. Class instruction involved
the use of Science Research Associates Lab, Tachﬁx; and the controlled
reader. Each student was given counseling to explain strengths and
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weaknesses in individual abilities and remove the "dumping ground" at-
titude. Results at the end of the first year revealed gains from 1.1
to 4.3 years. Testing at the end of the following year indicated an
average growth of 1.88 years in 8 months. Materials and procedures
for instrxuction are included.

Bish, Charles E. "An Experiment in Reading Improvement,'" Bulletin of
the National Association of Secondary School Principals, 36 (January
1952) 89-96.

An experimental 9-week reading program for average and above aver-
age readers in twelfth grade designed to improve visual accuracy and
reading efficiency is reporied. The experimental group (24 pupils) used
a tachistoscope for one-half of the period andé an accelerator for the
second half. Pre-, post-, and follow-up testing indicated significant
growth in specd of reading (slight loss reported in follow-up testing),
a slight loss in comprehension, a significant increase in vocabulary,
and a significant growth in total reading ability. Descriptions of ma-
terial and equipment used are included. The conclusion was drawa that
rate improvement is positively related to personal stability bui: has
little relationship to intelligence.

Craig, Jimwmie M. Relationship Between Change in Attitudes of Disadvan-
taged Pupils Toward Reading and the Involvement of Their Parents in a
Reading Program. 264 p. (Ph.D., U.S. International University, 1968)
Dissertation Abstracts, 29, No. 6, 1777-A. Order No. 68-14,755, micro-
film $3.40, xerography %$11.95 from University Microfilms.

The effect of parent participation in reading impvovement classes
or in a series of counseling conferences upon changes in attitude of 184
high echool students was investigated. The Attitude Toward Reading Q-
Sort Test was administered before and after the experimental program.
Students whose parents were involved in the counseling conferences
tended to make greater positive direction change than those whose par-
ents attended reading improvement classes. However, the group of stu-
dents whose parents were not involved in the reading program showed
more positive change than those whose parents were involved. The at-
titude changes were related to reading growth on standardized tests.

Glock, Marvin and Millman, J. "Evaluation of a Study-8Skills Program
for Above-Average High School Pupils," Journal of Developmental Reading,
7 (Summer 1964) 282-89. ' '

The article reports an assignEEﬂt_cﬁrthe\immediate'énd long term
effectiveness of an instructional progrzm designed to help 82 above-
average high school juniors acquire skill in reading, writing, listening,

o sz 50



and study techniques. Pupils in the control group attended regular
classes for the entire fall term. Pupils in the experimental group met
in regular English classes 3 days a week and spent 2 days participating
in a study skills program to develop reading, vocabulary, listening, and
note-taking ability. The results of pretesting and post-testing indi-
cated immediate gains in study habits for the experimental group at the
end of the course. The reported gains were not evident in follow-up
testing at the end of the college freshman year.

A Comparative Study of Group and Individualized Reading

Gold, Lawrence. A C 1t ly eénd I 2
Instruction with High School Students: An Evaluation of the Effective-

ness of Group and of Individualized Reading Instruction for the Improve-

ment of Reading Achievement and Personality Adjustment of Tenth Grade
Students. 147 p. (Ph.D., New York Umiversity, 1963) Dissertation Ab-
stracts, 25, No. 2, 1042-43. Order KNo. 64-6554, microfilm $2.75, xerog-
raphy $7.00 from University Microfilms. :

The purpose of the study was to investigate the influence of the
two approaches upon the reading achievement, personal adjustment, and
self-perceived reading needs of tenth-grade underachievers scoring in
the lowest quartile in reading. The subjects were divided into two
groups of 20 pupils each. The groups were equated for reading achieve-
ment, personality adjustment, and intelligence. E:ch group receive
20 sessions of instruction over a period of 3 months; twice-weekly as
determined by the available study periods of the subjects. There were
no significant differences between the two groups on total reading,
reading vocabulary, or reading comprehension. Differences in reading
ratce improvement favored the group instruction subjects. No differ-
ences were observed in personality adjustment between the two groups.
Both groups improved in reading and personal ad justment to school set-
tings. No general personal adjustment improvement was noted.

Jackson, Joanne and Dizney, Henry. "Intensive Vocabulary Iréining,“
Journal of Developmental Reading, 6 (Summer 1963) 221-29.

Aa evaluation is made in this article of an intensive vocabulary
program upon reading achievement of a group of twelfth-grade, college
preparatory English students, and to compare any changes in reading
skills evidenced by them with an equated group who received nmo train-
ing. The experimental group was assigned to intensive vocabulary train-
ing (Harbrace Vocabulary Workshep) for 35 50-minute periods. The con-
trol group received no vocabulary work in addition to their regular
classroom instruction. Pretesting and post-tasting comparisons indi-
cated a significant gain in vocabulary for the experimental group.
Great variation within the group indicated that the training was more
beneficial to some students than to others. Because the experimental
group failed to register significant gains in comprehension and speed,
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it was believed that the enriched background and maturity received in
the regular English classes were relatively more important than vocabu-
lary gains.

Laffey, James. "Effect of a Short Term Summer Reading and Study skills
Course on College Bound Disadvantaged students," Multidisciplinary As-
pects of College-Adult Reading. National Reading Conference Yearbook,
18 (1968) 142-48. '

A 6-week summer program is evaluated to determine its effectiveness
in improving vocabulary, comprehension and rate, study skills, and read-
ing interests of disadvantaged youths wishing to enter college or ac-
quire employment. The program involved eleventh and twelfth graders
divided into small groups for 13 2-hour sessions. Pretesting and post-
testing revealed nonsignificant gains in comprehension, vocabulary, and
total test scores. Significant gains were recorded in speed and reading
efficiency. Specific material and instructional procedures used for
each skill are explained.

Leavell, Ullin and Wilsomn, Grace. "guiding Free Reading vs. Other Meth-=
ods in High School English," Peabody Journal of Education, 33 (March
1956) 272-80. '

The author presents the nature and results of three reading ap-
proaches for 290 high school sophomores enrolled in 12 English classes.
Each of the groups were subdivided according to high or average ability.
The direct approach group completed assignments based on individual
reading needs; free reading group read library books and shared reading
experiences in small groups; and the prescribed course of study group
(control) were instructed with short units in fiction, nonfiction,
drama, etc. End of the semester testing indicated that the direct ap-
proach group had the highest percentage of members making gains while
the free reading and prescribed course of study groups ranked second
and third respectively. Average IQ students appeared to make more sig-
nificant imprcvement than did the higher IQ groups. Statistical gains
and losses for each group are provided. : :

Livingston, Howard. ''An Investigation of the Effect of Imstruction in
General Semantics on Critical Reading Ability," California Journal of
Educational Reseazch, 16 (March 1965) 932-95. o -

An analysis is made of the gains #in critical reading made by a
group of students who received instruction in general semantics com-
pared with a similar group of students who did not. Six tenth-grade
English classes taught by three teachers were used. Each teacher taught
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one experimental and one control group. The experimental class received
instruction for twc full periods a week for 5 weeks in selected princi-
ples and techniques of general semantics. Pretesting and post=-testing
with the Watson-Glazer Critical Thinking Appraisal indicated a signifi-
cant gain in critical reading skills for the experimental group at the
.01 level of confidence.

Martin, Marion; Schuyhart, K.; and Wetzel, R. "Teaching Motivation in

a High School Reading Program,'" Journal of Reading, 11 (November 1967)
111-21.

The authors set forth principles and results of a '"token reinforce-
ment" apprvach in high school remedial classes for disadvantaged youths.
The subjects included 95 students divided into six groups meeting three
periods a day for 1 full year. Token reinforcement was used with . hree
experimental groups. The programs for both control and experimental
classes consisted of reading and writing, class discussions, and indi-=
vidual work with the teacher. The experimental groups were given points
for selective behaviors completed or avoided, the point value of such
behaviors being charted each day. No significant difference in reading
improvement was reported between experimental and control groups. How-
ever, pragmatic differences in motivation were reported for students in-
volved in the experimental groups.

Newman, Harold. A Follow-Up Study of Remedial Reading Classes in a Vo-
cational High School. 179 p. (Ed.D., Columbia University, 1964) Dis-
sertation Absiracts, 26, No. 4, 2082, Order No. 65-2292, microfilm

$3.00, xerography $8.20 from University Microfilms.

The study reports interviews and reading achievement tests that
were administered to 33 high school graduates and 34 dropouts who had
participated in remedial reading classes in a vocational high school.
Most graduates and dropouts reported more positive attitude toward
others and greater self-confidence after remediation. Graduates re-
ported improvement in textbook comprehension and grades but dropouts
did not. None were now seeking additional help. Dropouts' employment
opportunities were adversely affected by reading problems and work at-
titudes. Much of present reading of these former students was super-
ficial and unselective. Recommendations were made for more inclusive
and intensive school program in which remedial reading was but part of
attack on student learning problems. : '

Noall, Mabel S. "Reading Skills: . Self-Directed Individualized vs.

Uniform Class Imstruction,"” Journal of Education, 142 (February 1961)
27-31. urnal of Education ~ (Feb
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Grades 7 to college freshman level students were involved in this
report of a comparative study of reading growth of individual and group
instructional programs. Two comparable groups of 25 students each met
in 2-hour sessions, 4 days a week in the summer. A variety of materials
including books, workbooks, and machines were used. Teachers weTe TO=
tated for discussion and preparation of materials. Post-testing after
30 hours of work revealed similar growths for both groups. However,
class observation indicated that such factors as group rapport and num-
ber of books read were greater for the uniform instruction group while
the self-directive group appeared more able to direct their own work.

Pallone, Nathaniel. "Effects of Shoxrt- and Long-Term Developmental
Reading Courses Upon S.A.T. Verbal Scores,'" The Personnel and Guidance
Journal, 39 (April 1961) 654-57.

A study undertaken to evaluate the effects of short and long term
developmental reading courses on boys with above average intelligence
is reported. The short program involved 20 students in a one-term pro-
gram (6 weeks, 90 minutes a day) emphasizing basic techniques, speed,
critical reading, and verbal amalogies. These subjects were included
in a sample of 100 students in a two-temm program emphasizing reading
efficiency and using workbooks, Science Research Associates Lab, Films,
and accelerators. Scholastic Aptitude Test and college board scores
for both groups showed significant growth. Greater mean improvement
was mad: by those involved in both programs.

Ramsey, Wallace Z. An Experiment in Developmental Reading in Eleventh
Grade English Classes in Mexico, Missouri High School. 258 p. (Ed.D.;

University of Missouri, 1956) Dissertation Abstracts, 16, No. 12,
2409. Order No. 56-3827, microfilm $3.35 from University Microfilms.

The purpose of the study was to determine the effectiveness
of a special developmental reading program carried on by regular English
teachers in regular eleventh-grade English classes. The experimental
program involved 120 minutes of reading instruction in an exper mental -
literature class. A control group of 78 pupils not receiving instrue-
tion was compared to the 425 experimental group omn 1Q, sex, and initial
reading scores. Comparison with. the control group Tresults were incon-
clusive. The experimental program did produce significant growth in
all areas of reading achievement. No gignificant differences were ob-
served for sex and intelligence differences. ‘

A Studz nf,thE'Schclésqié-agd Social Implications

Sandefur, Joseph T. S of the ] 1d - S 1 ica
of Remedial Reading Classes in. Selected Seniol High Schools. 128 p..
(Ed.D.. indiana University, 1958) Dissertation Abstracts, 19, No. 8,
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1977-78. Order No. 59-83, microfilm $2.00, xerography $6.20 from Uni-
versity Microfilms.

A total sample of 231 students from five schools with reading grade
levels below 8.9 were divided into experimental and control groups re-
ported in this study. The experimental group received a school year of
remedial program instruction utilizing a variety of reading skills work-
books and supplementary reading of a high interest-low vocabulary diffi-
culty nature. Comparisons were made for pretesting and post-testing
differences in reading, intelligence, and persomality and f r school
attendance, dropout rate, and academic grades. The results produced a
number of conclusions. Remedial students made significant improvement
in reading in comparison to the controls; this improvement was greater
For comprehension than for vocabulary. Control group dropouts were
significantly larger than the remedial. A definite relationship was
established between reading problems and intelligence deficiency and
personality deficiency. Reading and social adjustment are more closely
ralated than reading and personal adjustment. Daily school attendance
was not significantly related to the other factors studied. Remedial
training did not decrease personal and social maladjustment as measured,
but reading ability was related to school attitude.

Schaeffer, Richard and Schaeffer, Joan. A Sacondary Remedial Reading
Program Based on Principles of Reinforcement Theory. ~ (Final Report,
U.S. Department of Health, Education and Welfare, Office of Education,
Bureau of Research, June 1969) ED 033 019.

The report describes a secondary remedial reading program developed
to use operant conditioning techniques with the following major objec-
tives: (1) to train the students to.decode words systematically; (2)
to develop the students' verbal repertoire; (3} to improve reading com-
prehension; and (4) to shape scholarly attitudes and behaviors. Fifty
first- and second-year high school students were divided into two sec-
tions. based upon word attack proficiency. For 5 hours a week they re-
ceived laboratory instruction which included verbal training sessions,
guided comprehension practice, vocabulary emission taped and written
sessions, and rocreational reading. Praresting and post-testing  showed

" a higher mean score of students in the experimental group than that of

a matched control group. Tables and references are included.

. Summers, Edward G. "Evaluation of Reading Gains in . a Secondary School

Reading Program," Reading Teacher, 17 (January 1964) 255-59.

The article reports .on & program for 151 heterogeneocusly grouped
sophomores and seniors in developmental and corrective classes designed
toc improve speed, comprehension, study skills, flexibility, vocabulary,
and interest. Studepts were scheduled for individual and small group
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instruction in the reading laboraiory for 6 weeks time (16 hours) taken
from their regular English class. Novels, worksheets, and shadowscopes
were assigned according to individual needs. Corrective and remedial
cases received instruction in a one-to-one basis. Pre- and post reading
test scores indicated a significant growth in speed, vocabulary, and com-=
prehension for all ability groups.

Thorntoni, M. ''"Two High School Reading Improvement Programs," Journal of
pevelspmental Reading, 3 (Winter 1960) 115-22,

Both programs in this study involved college bound students of above
average mental ability and average reading ability. The programs utilized
the Science Research Associates reading accelerator, Witty's How to Become
a Better Reader, and Robinson's Effective Study. In the first program, 40
senior students attended classes for five 50-minute periods each week for
16 weeks. The experimental grour was statistically compared with a control
group receiving no special reading instruction. Post-test results indi-
cated significant growth in rate for the experimental, but lower scores in
vocabulary and comprehension. Author questioned the advantages of this
program. The second program involved 50 comparable junior and senior stu-
dents in an 8-week summer program which met 5 days a week. Emphasis was
placed on skill development rather than rate improvement. Pre- and post-
test comparisons on the Survey Section of the Diagnostic Reading Test re-
vealed statistically significant growth in rate, comprehension, and vocabu-
lary. :

trolled Reader on Sg;ggtivggSffige Practice Skills. 137 p. (Ph.D., University
of Pittsburgh, 1962) Dissertation Abstracts, 24, No. 5, 1947. Order
No. 63-6384, microfilm $2.75, xerography $6.60 from University Miecrofilms.

Verry, Dana H. The Effect of a Twenty-Hour Reading Program with the Con-

The influence of 20 lessons in reading utilizing the Controlled Read-
er and its related materials upon secretarial skills and grades of seniox
high school girle in secretarial and general business classes was as-
sessed by means of the National Business Emtrance Test ‘and selected read-
jng tests. 'In comparison to the countrcl group, the experimental groups
were superior in measures of central location and sums, filing ability,
use of the calculator, spelling, reading speed, and in semester grades.

i*a)n, Grace -E. The Comparative Value of Different Types of Developmen-
reading Programs at Tenth Grade Level. 182 p. (Ed.D., University of
. »inia, 1955) Dissertation Abstracts, 16, No. 4, 694. Order No. 56-

1085, microfilm $2.28 from University Microfilms.
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Twelve sophomore English classes were divided into six comparative
groups in this study cof reading programs. Similar elements for all
groups werz comprised of literature and comprehension units of the reg-
ular curriculum. The six group approaches differed in the type of sup-
plementary reading attention given: (1) 50 sessions of tachistoscopic
work, (2) 50 sessions of reading accelerator practice, (3) 50 sessious
of combined tachistoscopic and acceleratory practice, (4) reading skills
workbooks and other nonmezhanical practice, (5) guided free reading, and
(6) one-minute wsekly drills with easy material for speed and vocabulary
development. Initial and final standardized test scores were compared
for the 270 subjects and subjected to analysis of covariance. Improve-
ment was gained by all groups. Normal range IQ students gained more
than superior. Acceleratory practice produced significant gain in rate,
but the tachistoscope did not.. Guided free reading compared favorably
with other approaches, except in the areas of rate and vocabulary.
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Part IV--Authoritative Discussion of Secondary Programs
"

The books, chapters, articles, and brochures amnotated in this
section consider general patterms, characteristics, and problems of
secondary reading programs. Often they are representative of authori-
tative analyses of planned secondary reading activity. A number of
sunmaries of reviews of research and literature pertinent to secondary
reading are included. Selective preference was given-to those sources
appearing during the 1960's and which are broadly available to most
professionals. No single comprehensive source on the high school read-
ing program was located, but collectively these 30 sources provide a
goad sampling of professional thought oa this toplc.

Although a number of the sources listed treat broader aspects of
secondary reading, the summaries were restricted primarily to those
segments which deal with the organization and structure of the secondary
program. Brief abstracts seldom can capture all of the essentials of
the original scurce, and some of the sources treated in this section
were quite extensive in their comment. For these, we felt it wiser to
limit the abstract to an identification of the general topics or argu-
ments treated by the source. Those interested in the bibliographies
and summaries of research pertinent to the broad area of secondary read-
ing may find it useful to refer to those major sources employed in com-
piling this bibliography which are listed in the introduction.

Artley, A. Sterl., Trends and Practices in Secondary Reading. (Newark,
lPelaware: International Reading Association, 1968) 131 p.

A selective review of the literature and research of the last de-
cade pertinent to the secondary school reader and reading instruction
is made. Part 3 concentrates upon studies pertinent to programs of
reading instruction ard includes consideration of survey findings, or-
ganizational patterns, program evaluation as well as to specific pro-
gram patterns for the content area, the able student, and the handi-
capped reader. See also: A Companion Bibliography, ERIC/CRIER Reading
Review Series, Bibliography 25, March 1970, which includes abstracts of
all studies reviewed by Artley plus others published after 1967.

Bamman , Hénfy; Hogan, Ursula; and Greéne, Charles. Reading Instruction
in the Secondary Schools. (New York, New YorK: Logmans, Green and Com-

pany, 1961) 266 p.

This text pfesents concise treatment of numerous facets of reading

development at upper grade levels. Chapters 2, 3, and 14 treat problems

and operations related to the development of secondary reading programs.

L L9 61 3.4




Bliesmer, Emery P. "Organizational Patterns and Materials in Se:ondary
Reading Programs,' Combining Research Results and Good Practice, Mildred
Agnes Dawson, Ed. International Reading Association Conference Proceed-
ings, 11, Part 2 (1966) 47-53.

A review is made of the literature appearing in 15 journals during
the period extending from January 1960 through December 1965. The par-
ticular focus of the review was a report of research concerning secon-
dary reading programs and related instructional materials, Only one
report of research was located which dealt primarily with materials,
although many program descriptions included references to materials
used. Of the 37 articles located, very few met rigorous standards of
research, However, a number presented specific program evaluations in
terms of pupil skill progress. In general, this summary reflects the
wide variety which exists in secondary reading programs and practices.

Carlson, Eleanor. "Sound Principles for Individualizing a High School
Reading Class," Reading and Inquiry, J. Allen Figurel, Ed. Internation-
al Reading Association Conference Proceedings, 10 (1965) 160-63.

The following areas are recommended by the author for considera-
tion when planning an individualized reading program: (1) possible ap-
proaches to individualized instruction, e.g., student selection of
reading material or a commercially prepared, multilevel program; (2)
influences of the particular situation that affect reading instruction,
e.g., cost, pupil-teacher ratio, and wide range of differences in any
class; and (3) evaluation of the various approaches in terms of these
influences to determine the most effective method.

Cooke, Dorothy. "Techniques of Organization," Reading and Inquiry, J.
Alien Figurel, Ed. International Reading Association Conference Pro-
ceedings, 10 (1965) 133-35.

The article describes a number of unique secondary reading pfé-’
grams including several approaches to junior and senior high school re-
medial reading. One program involves the use of a reading clinic on

wheels which serves the needs of several school districts. Equipped
with classrooms, carrels, and guided by specialists, it provides in-
struction and diagnosis for severely retarded readers, inservice in- i

struction, and a research source. Other programs described include a
team teaching program for developing thinking, reading, and writing
skills; an articulated program in literature combined with genmeral En-
glish classes; and a reading program housed to provide 35 diffexent
reading classes for retarded readers. o ‘ -
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Dawson, Mildred A., Ed. Developing High School Reading Programs. (New-
ark, Delaware: International Reading Association, 1967) 180 o.

Presents a compilation of articles drawn from The Reading Teacher,
Journal of Reading, and the published Proceedings of the conventions.
Each of the articles deals with practical aspects of secondary reading,
and most provide information highly pertinent to the secondary reading
program itself. The volume is divided into six major sections: Nature
of a Developmental Reading Program, Initiating a High School Reading
Program, Organization of a Reading Program, The Reading Curriculum, Pro-
cedures and Techniques, and Corrective and Remedial Aspects.

Devine, Thomas. "What Does Research in Reading Reveal About Materials
for Teaching Reading," English Journal, 58 (September 1969) 847-53.

This article takes the position that teaching materials are a key
component of the reading program. Content treats range of materials
now available, effective use of materials, and research findings. The
limited amount of research on effectiveness of materials of instruction
is noted.

Diederich, Paul B. '"What Does Research in Reading Reveal About Evalua-
tion in Reading," English Journal, 58 (September 1969) 853-69.

A largely nontechnical account cf ways upper-grade teachers of
reading can discover and report the progress and difficulties of their
students is presented., Attention is given to prcblems in evaluation of
reading growth which have been overlooked. Segments treat comprehen-
sion tests, diagnosis, and independent reading. Evaluation plays a vi-
tal role in program development.

Early, M., Ed. Reading Instruction in Secomdary Schools. (Newark,
Delaware: International. Reading Associatiom, 1964) 149 p.

Number 2 in the International Reading Association Perspectives in
Reading Series, while somewhat dated, includes a number of articles
which may be of interest to thcse working in secondary reading pro-
grams. The following are quite pertinent: Implementing a Developmen-
tal Program (Artley), Organizing for Reading Instruction (Simpson), and
Evaluating the Secondary Schcol Reading Program (Johnson).

Early, Margaret J. 'What Does Research in Reading Reveal About Suc-
cessful Reading Programs," English Journal, 58 (April 1969) 534~47.

E
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An insightful analysis of research pertinent to secondary reading
programs is made. particular emphasis is placed upon developments
gince 1957. 1Included are a number of references to specific programs,
program patterns, and trends, as well as critical comment on the limited
state of research.

Entwisle, Doris. "Evaluations of Study-Skills Courses: A Review,"
Journal of Educational Research, 53 (1560) 243-51.

This article summarizes 22 study skills programs that appear in
the literature. The evaluations are charted by the kind of students
involved, criteria level, baseline used, methods used to correct for
bias, and performance, both immediate and follow-up. Separate treat-
ment is given for voluntary and nonvoluntary programs. Among the con-
clusions were that: (1) general improvement was made in all study
skills programs; (2) in high school, those of average ability profit
most; (3) motivation is an snfluential component; and (4) gains noted
will not necessarily be related to either the content or duration of
the course.

Fay, Leo C. "Reading in the High school,” What Research Says to the
Reading Teacher II. (Washington, D.C.: American Research Asso~
ciation OF the National Education Association, 1956) 33 p. ED 033 827.

Organizational procedures and principles urderlying a high school
reading program are presented. The proposed developmental reading pro-
gram involves creating positive attitudes toward reading and diracting
growth in vocabulary, word. form mastery, all phases of comprehension and
‘interpretation, reading speed, and oral reading. Practical application
of reading skills in the content areas is stressed, and the need for to-
tal teacher involvement in the reading prograr. is pointed out. Sugges-
tions for appropriate remedial reading services are listed. Special
emphasis is placed on evaluation of the total reading program and on
the peed for preparation of reading teachers. References are included,

Hill, Walter R. "Characteristics of Secondary Reading: 1940-70," Na-
tional Reai;gg_Cnnfgregcg,Yearbock,’ZO (1971).

part 1 traces the major developments in the emergence of organized
secondary reading activity in the United States. Part 2 critically an-
alyzes the prevailing characteristics of secondary programs and the fac-
tors associated with those characteristics.
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Hill, Walter R. High School Reading Programs. An Annotated Bibliogra-

phy. (Newark, Delaware: International Reading Associationm, 1965).

The annotated review of sources appearing during the 1955-64 period
treats basic and unique patterns in secondary reading programs. A re-
vision will appear in 1971.

Karlin, Robert. Teaching Reading in High School. (Indisnapolis, In-
diana: Bobbs-Merrill Company, 1964) 436 p.

This textbook provides a broad survey of the reading situation at
the secondary level. Part 3 provides an earnest consideration of the
reading program itself. Chapter 14, particularly, presents useful in-
formation concerning the general crganization of secondary reading pro-

grams including a number of examples of such programs.

Marksheffel, Ned D. - Batter Reading in the Secondary School; Principles
and Procedures for Teachers. (New York: The Ronald Press Company,
1966) 272 p.

This textbock, a general source for training in secondary reading,
stresses the functions of the teacher. However, Chapter 6, A Develop-
mental Reading Program, provides a Lroad but useful treatment of the
organization and administration of secondary reading programs.

McGullough, Constance. "What Does Research in Reading Reveal About
Practices in Teaching Reading," English,Jgp;nal, 58 (May 1969) 688-707.

This article focuses upon promising developments in the teaching
of secondary reading since 1957. Content is organized by specific in-
structional elements of the reading process from word recognition through
the use of ideas. o

Natiénél Conference on Research in English. ﬁh;; We Know About High
School Reading, Agnella Gunn, Ed. (Champaigngﬂillinﬁis; National
Council of Teachers of English, 1969) 106 p. '

NaﬁionallcbﬁfefEEEé_on Research in English papers from March through
September 1969 copies of the Fnglish Journal are cited by author in this

section. This publication includes eight papers summarizing research
in reading pertinent to high aschool students and programs.
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National Society for the Study of Education. Development in and Through

Reading, The Sixtieth Yearbook, Part I. (Chicago: University of Chi-
cago Press, 1961) 406 p.

The following two chapters provide slightly dated but insightful
commentary on reading instruction and programs at the secondary level:
Chapter 17 by William D. Sheldon, Reading Instruction in Junior High
School, and Chapter 18 by Guy Bond and Stanley Kegler, Reading in Se-
nior High School.

Olson, A. V. "Organizing the Secondary Reading Program,'" Reading In-
rovement, 3 (Winter 1966) 33-38.

Succinct advice on initiating and operating a developmental read-
ing program through grade 8 and gpecial programs for pupils with defi-
ciencies are included. Sections on inservice work and use of tests are
also included.

Penty, Ruth C. Reading Ability and High School Drop-Quts. (New York:
Columbia University, Teachers College, Bureau of Fublicatioms, 1956)
93 p.

This study provides valuable data concerning serious reading prob-
lems at the secondary level and the challenge of meeting them. Part 4
describes the reading program and procedures employed in the study.
Anticipated are meny of the problems of the secondary student with read-
ing problems which gained prominence in the 1960's and for which many
secondary schools currently fail to make needed adjustments.

Robinson, H. Alan and Rauch, S., Eds. Corrective Reading in the High
School Classroom. (Newark, Delaware: International Reading Associa-
tion, 1966) 135 p.

This sixth volume in the International Reading Association's Pexr-
spectives in Reading Series was compiled for the high school teacher
who must cope with student reading problems in subject areas.  While
the major concern is classroom reading procedures of a developunental-
corrective nature, the volume carries implications for secondary read-
ing program built around the functions of the content teacher. The
chapters on principles and procedures, the role of the reading consul-
tant, and administrative problems provide information pertinent to the
organization of this type of program. -
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Robinson, H. Alan and Rauch, S. Guiding the Reading Program. (Chicago:
Science Research Associates, 1965) 120 p.

A practical guide for the reading consultant which includes specif-
ic and wide ranging facets of the total program, developmental and reme-
dial, is presented. Particular emphasis is placed upon the relation-
ships of the consultant with the community and fellow professionals.

Robinson, H. Alan, et al. '"High School Reading," Journal of Develop-
mental Reading, 3 (Winter 1960) 94-105, et seq.

These reviews survey the literature on the role of reading in the
high school. The commentary summarizes general trends observed in the
previous years' publications. The bibliography of each review includes
articles and books not mentiomed in the summary. The nature and func-
tion of the reading program receives prominent treatment in these reviews.

Schubert, Delsyn G. "Initiating a School Reading Program,”" Reading Im-
provement, (Spring 1966) 66-68.

A succinct treatment of the recommended elements and processes for
getting the secondary reading program underway is made. Particular em-
phasis is placed upon the significance of local leadership, faculty mo-
tivation and involvement, the faculty reading committee, the consultant,
inservice training, and professional resource centers. -

Sirvson, Elizabeth A. Helping High-School Students Read Better. (Chi-
cago: Science Research Associates, Inc., 1954) 146 p. B

part 2 of this resource on secoandary reading instruction contains
eight examples of high school reading programs in action.

Stewart, L. J.; Heller, F.; and Alberty, E. Improving Reading in the
Junior High School. (New York: Appleton-Century-Crofts, Inc., 1957)
67 p. : ‘

This mecnograph describes the cooperative efforts of the core teach-
er and tire librarian in the development of a broad reading program.
Chapters 2 and 4 report on the program organization and specific opera-
tions for a particular unit.
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Strang, Ruth and Bracken, Dorothy. Making Better Readers. (Boston:
D. C. Heath and Co., 1557) 367 p.

Chapters 4 and 6 of this practical source on teaching reading at
the secondary level consider the structure and administration of the
reading program.

Strang, Ruth; McCullough, Constance; and Traxler, Arthur,  The Improve-
ment of Reading. (New York: McGraw-Hill Book Co., Imec., 1961) 480 p.

This is an authoritative comsideration of the broaé scope of read-
ing development as encountered at the cecondary level. Parts 1, 3, and
4 contain numerous chapters which reiate specifically to program organ-
jzation and operation.

Summers, Edward G. "International Reading Asscciation Conference Pro-
ceedings Reports on Secondary Reading, 1," ERIC/CRIER Reading Review
Series. (Bloomington, Indiana: 1967) ED 013 185.

A listing and brief annotatiom is made of 180 papers on secondary
reading presented at the International Reading Association 1960 to 1966,
Divided into major sections of junior and senior high, the subsections
treat 12 different facets of secordary reading including sections on
the reading program, personnel, grouping, the disadvantaged, and content
area reading.
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